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A Multi-Tiered System of Supports  
 Academics and Behavior are inextricably linked in the school environment. The following is a 

guide on how Northfield Middle & High School will implement and integrate a Multi-Tiered 
System of Supports and a Response to Intervention and Instruction into a research based 

Common Core Aligned Curriculum that will further help identify learning gaps and intervene 
early with researched based interventions to increase learning and create a positive school 

environment where the entire school community is committed to a culture of lifelong learning.   
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“Behavior and academics are two sides of the same coin. We need to better understand how the 
two are connected.”  

Sugai & Horner, 2009 
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MTSS/Response to Instruction and Intervention (RTII) 
 

The following excerpt is from the Vermont Reads Institute and Vermont Steering Committee Statewide 

Steering Committee on RTII (2012): 

“Historical Perspective and Definition:  
National attention to Response to Intervention (RTI) has its roots in the 2004 

reauthorization of the Individuals with Disabilities Education Act (IDEA), which permits states to 
“use a process based on the child’s response to scientific, research-based intervention” to 
identify students with specific learning disabilities and/or behavioral difficulties. This law 
indicates that states can no longer require school districts to take into consideration whether a 
student has a severe discrepancy between achievement and intellectual ability in determining 
eligibility for learning disability services. Rather, they may use an alternative approach that 
determines whether the student responds first to scientific, research-based classroom 
instruction and then to more intensive, targeted interventions.  

RtII typically involves a “multi-tiered” approach to the implementation of instructional 
modifications and interventions as a means of improving student performance – an approach 
supported by the Vermont Agency of Education (VTAoE). It is helpful to think of MTSS-RtII as a 
comprehensive, systemic approach to teaching and learning designed to improve learning for all 
students through increasingly differentiated and intensified assessment, instruction, and 
intervention. Equally important is the idea that qualified professionals with appropriate expertise 
should provide this instruction. From this perspective, RTI is a process that cuts across general, 
compensatory, and special education, and is not exclusively a general or special education 
initiative.  

A preventative approach is intended to rectify a number of long-standing problems, 
including the disproportionate number of minorities and English language learners identified as 
learning disabled and the practice of waiting for documented failure before providing services. 
The clear intent of the law is both to provide an alternative means of identifying students with 
learning disabilities and to reduce the number of students who are identified as learning disabled.  

Academic and behavioral difficulties may be prevented from developing by providing 
prompt and focused instruction and intervention at the first indication of difficulty. After 
receiving this more tailored and intensive instruction, students who do not demonstrate 
adequate progress are then considered for an evaluation for a specific learning disability: “In 
determining whether a child has a specific learning disability, a local educational agency may use 
a process that determines if the child responds to scientific, research-based intervention as a 
part of the evaluation procedures…” (P.L. 108-446, 614[b][6][B])  

Importantly, RtII is not simply a pre-referral process that must be carried out before 
students are evaluated to determine if they have a specific learning disability. Carefully selected 
assessment, dedication to differentiated instruction, quality professional development, and 
genuine collaboration across teachers, specialists, administrators, and parents are among the 
factors that are important for the success of RtII. 
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Guiding Principles for a Multi-Tiered System of Supports- Response to Instruction 

and Intervention (MTSS-RtII) 
1  

The available evidence suggests that students’ academic and behavioral success is promoted 

when schools and districts adopt a multi-tiered approach to teaching and learning. The 

following Guiding Principles, developed by consensus of the Vermont Statewide Steering 

Committee on RtII, build on and extend earlier work regarding RtII that is currently posted on 

the VTAoE website. They are offered as a starting point for schools wishing to implement a 

multi-tiered system of student supports to improve achievement for all students (RTII, 2012). 

Vermont’s Guiding Principles for MTSS-RtII 
2  

 

Principle 1  
Success begins with committed educators who believe that all students learn and can achieve 
high standards as a result of effective teaching.  
 

Principle 2  
A successful multi-tiered system begins with the highest quality classroom instruction that is 
informed by research and supported by a standards-based curriculum. 
  

Principle 3  
A coherent, articulated and balanced assessment system guides responsive teaching, informs 
educators and students about progress, and leads to effective decisions.  

 

Principle 4  
The analysis and use of on-going performance data to monitor progress, inform instructional 
decisions, and refine ambitious goal-setting results in acceleration of student learning. 
                                

Principle 5  
Student success occurs when expert personnel provide targeted and differentiated instruction 
at the earliest indication of student need at a level of intensity that is responsive to the need.  
 

Principle 6  
To address the full range of students’ needs, schools provide a comprehensive, responsive 
system of instruction and intervention that reflects fidelity to the research-based approach 
while supporting teachers as they use keen observation to make decisions about and engage in 
responsive teaching.  
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Principle 7  
Dynamic, positive, and productive collaboration among students, families, and professionals 
with relevant expertise is the foundation for effective problem solving and instructional 
decision-making within a multi-tiered system.  

 

Principle 8                                                                                                                                          
Effective leadership, including building administrator engagement and distributed leadership, 
is crucial for guiding and sustaining a multi-tiered system.  
 

Principle 9                                                                                                                                                  
The success of a multi-tiered system is dependent on continuously-developing expertise. 
Professional development for all members of the school community is needed to build capacity 
and sustain progress.  
 

Principle 10                                                                                                                                            
These principles are interrelated and will be most effective when integrated within a coherent 

plan for continuous improvement that recognizes how recursive assessment, reflection, and 

adaptation are needed to improve instruction and increase student achievement” (RTII, 2012). 
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Core Principles for MTSS/RtII Implementation 
 
The MTSS/RtII process is a general education initiative focused on early intervention and 
prevention process with the goal being to reduce academic and behavioral gaps in achievement 
by intervening before the gap becomes too great to close during core instruction. MTSS/RtII is 
often part of eligibility determination for exceptional student education. It is not just a pre‐
referral process. MTSS/RtII is comprised of core principles that represent recommended 
MTSS/RtII practices.  
 
These principles represent systems that must be in place to ensure effective implementation 
of the MTSS/RtII model and that establish a framework to guide and define the practice. 
 

Conduct Universal Screening/Benchmarking. 
School staff conducts universal screening in all core academic areas and establishes 
school‐wide behavior expectations. Screening data on all students can provide an 
indication of an individual student’s performance and progress compared to the peer 
group’s performance and progress. This data forms the basis for an initial examination 
of individual and group patterns on specific academic skills (e.g., identifying letters of 
the alphabet or reading a list of high frequency words) as well as behavior skills (e.g., 
attendance, cooperation, tardiness, truancy, suspensions, and/or disciplinary actions). 
Universal screening is the least intensive level of assessment completed within the 
MTSS/RtII process and helps educators and parents identify students early who might 
be “at‐risk”. Since screening data may not be as reliable as other assessments, it is 
important to use multiple sources of evidence in decision‐making regarding students 
“at‐risk”. 
 

Use Scientific, Evidence‐Based Interventions/Instruction.  
The critical element of MTSS/RtII systems is the delivery of evidence‐based 
interventions with fidelity in general, remedial and special education. This means that 
the curriculum and instructional approaches must have a high probability of success for 
the majority of students. Since instructional practices vary in efficacy, ensuring that the 
practices and curriculum have demonstrated validity is an important consideration in 
the selection of interventions. Schools should implement interventions, monitor the 
effectiveness, and modify implementation based on the results 
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Monitor Classroom Performance. 
General education teachers play a vital role in designing and providing high quality 
instruction. Furthermore, they are in the best position to assess students’ performance 
and progress against grade level standards in the general education curriculum. This 
principle emphasizes the importance of general education teachers in monitoring 
student progress, rather than waiting to determine how students are learning in relation 
to their same‐aged peers based on results of statewide or district‐wide assessments. 
 

Parental Communication. 
Keeping parents involved and informed about classroom instruction and intervention 
(both academic and behavioral) is paramount to student success. Parents play a critical 
role in supporting what their children are learning in school. Parents are important 
sources of historical and environmental information about students. They should be 
invited to participate and be informed at all decision making points. The more parents 
are involved in student learning, the higher the student achievement (Florida Problem 
Solving/Response to Intervention Information for Parents, 2009). Documenting parent 
involvement is a critical component of the plan. 
 

Use a Multi‐Tier Model of Service Delivery. 
A MTSS/RtI approach incorporates a multi-tiered model of service delivery in which 
each tier represents an increasingly intense level of services associated with increasing 
levels of learner needs. In a MTSS/RtII system, all students receive instruction in the 
core curriculum, supplemented by strategic and intensive interventions when needed. 
Therefore, all students, including those with disabilities, may be found in Tier 1 (with the 
exception of profoundly disabled students). Important features, such as screening, 
progress monitoring, fidelity of implementation and problem solving occur within each 
tier. 

 

Implement with Fidelity. 
Refers to the implementation of instruction and intervention as designed, intended, 
and planned. Fidelity is achieved through sufficient time allocation, adequate 
intervention intensity, qualified and trained staff, and sufficient materials and resources. 
Fidelity is vital in universal screening, instructional delivery, and progress monitoring. 
Successful MTSS/RtII systems must consistently maintain high levels of fidelity in the 
implementation of both interventions and progress monitoring. This means that the 
intervention plans are applied consistently and accurately. 
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Monitor Progress Frequently. 
In order to determine if the intervention is working for a student, the MTSS/RtII team 
must establish and implement progress monitoring. Progress monitoring is the use of 
assessments that can be conducted frequently and are sensitive to small changes in 
student performance. Data collected through progress monitoring will inform the 
MTSS/RtII team whether changes in the instruction or goals are needed. Informed 
decisions about students’ needs require frequent data collection to provide reliable 
measures of progress. Various curriculum‐based measurements are useful tools for 
monitoring students’ progress. It is also important to note that as the intensity of 
intervention increases (from Tier 1 to Tier 2, or from Tier 2 to Tier 3), the regularity of 
progress monitoring should also increase. The students receiving Tier 3 intervention are 
our most critically in need. We cannot afford to waste our time on practices that are 
ineffective. 
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Examples of Using MTSS/RtII at Tier 1, Tier 2, and Tier 3: 

Tier 1 –  
Tier 1 instruction is the core curriculum. This is the instruction that ALL students are receiving, 
with flexible grouping and differentiation. Universal screening and classroom assessment data 
are utilized to determine instructional needs and to measure student progress. The general 
education teacher leads the Tier I instruction and support. Tier 1 should meet the academic and 
behavioral needs of 70‐80% of the learners in a classroom. 

 
 

Scenario from Sunshine Elementary 
 
Problem Identification: A Problem Solving team from Sunshine State Elementary reviewed 
their first grade data for all students in the middle of the school year. Upon reviewing the data, 
the team found that 58% of the first grade students met the benchmark for oral reading 
fluency. 
Goal: Approximately 80% of first grade students will read 40 words correct per minute at the 
end of the school year. 
Problem Analysis: The problem is occurring because students are not provided with 
opportunities to practice reading connected text on a first grade level. When students practice 
reading connected text on a first grade level, their fluency will increase. 
Intervention Plan: The first grade teachers will provide 20 minutes of practice reading daily. 
Each teacher will discuss strategies with the Reading Specialist. 
Support: The Reading Specialist will find resources for paired reading activities that provide 
practice reading connected text. The Reading Specialist will meet with the first grade teachers 
before school on Mondays to share resources and to help them to choose one. 
Documentation: Each teacher’s lesson plans will reflect 20 minutes of practice reading each 
day. 
Progress Monitoring: the team will examine the spring oral reading fluency data to determine 
their students’ response to intervention. 
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Tier 2 – 
For students who are not making adequate progress, teachers need to supplement their core 
instruction with additional interventions, depending on the specific needs of the individual 
students. This additional, supplemental support is called Tier 2 intervention. This level of service 
consists of targeted, interventions that are aligned with the core curriculum. These 
interventions are delivered in a small group format using strategies known to be effective in 
addressing these learners (Problem Solving & Response to Intervention, 2009). The majority of 
students within this smaller group should be making progress. 

 

Small Group Intervention and Progress Monitoring Scenario 
 
Problem Identification: 1st grade teacher analyzes Phonological Awareness Literacy Screening 
(PALS) data. 20% of class is below grade‐level standard, particular difficulty with Phonemic 
Awareness 
Problem Analysis: Teacher confers with other 1st grade teachers. They decide to supplement 
literacy curriculum for students (5) not meeting standard 
Intervention Plan: 5 students receive intervention –Houghton‐Mifflin/Harcourt Strategic 
Intervention Series 4 times a week, 20 min., with classroom teacher. 
Targeted skills: initial and final phoneme segmentation and blending of 2‐3 phonemes 
Progress monitoring: weekly probes  

After 5 weeks: 
• 2 students met target, exited from intervention 
• 2 students on track to meet goal at end of 10 weeks 
• 1 student demonstrated limited progress, interventions intensified 
After 10 weeks: 
• 2 students met target 
• 1 student did not demonstrate progress, was brought to MTSS/RtII team. 
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Tier 3 – 

Tier 3 interventions are necessary for students who have limited positive response to Tier 1 and 

2 interventions, and for whom there exists a significant gap between their current performance 

and the grade level benchmark. This is the highest level of support and is intended to close that 

gap. The instruction for these students is intensified by increasing the duration and frequency 

of the intervention, or by choosing a more explicitly targeted intervention. Tier 3 services are 

most effective when provided individually, or in a very small group of 2‐3 students. It is still 

important that Tier 3 intervention is aligned with Tier 1 instruction (core instructional program), 

and that it does not replace access to the general, core curriculum. It is anticipated that this 

level of intensive intervention will only be necessary for five to ten percent of students. 

Individual Student Case Study 
 
Problem Identification: Mrs. Sanchez has been using oral reading fluency probes to monitor the 
progress of all of the students in her first grade classroom for the first nine weeks of school. She 
has one student, Joshua, who has been performing extremely below the grade level 
benchmark. There was also a significant gap between his performance and that of his classroom 
peers. The goal for Joshua is to reach grade level proficiency by the end of the school year. 
Problem Analysis: Mrs. Sanchez, in consultation with the MTSS/RtII Team at her school, 
determined that the reason for Joshua’s fluency problem was lack of basic sight word 
vocabulary, which he was trying to sound out while reading. 
Implementation Plan: With the help of the Reading Specialist, using evidence‐based strategies, 
Joshua was provided with an additional 30 minutes a day of sight word vocabulary and oral 
reading practice. 
Progress Monitoring: After 8 weeks, Mrs. Sanchez and the Reading Specialist reviewed Joshua’s 
progress monitoring data graphs and determined that he would not reach his fluency goal by 
the end of the school year. So, they decided to make an instructional change to Joshua’s 
reading program. This instructional change included having Joshua work on basic letter sounds, 
and combining those sounds to form words. 
Response to Intervention: After 8 more weeks Joshua was making progress towards his goal of 
achieving grade level oral reading fluency. However, the amount of time remaining in the 
school year would not be sufficient, so Mrs. Sanchez and the Reading Specialist decided to 
increase Joshua’s intervention time to 45 minutes daily. They continued to monitor Joshua’s 
progress throughout the remainder of the year, and to make instructional changes, based on 
Joshua’s response to intervention. 
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Graphic Representation of the MTSS/RTII System: 
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Graphic representation of the MTSS process at NMHS 
 

 

Interventions  Tier 1  Tier 2 Tier 3  

Step 1 –  PBIS Universal  Planning Meeting Planning Meeting  

Step 2 -  Discipline Protocol  Check In Check Out 
(CICO)  

One-on-one aid / BI 

Step 3 -  TAAP/TAP Meeting 
ALL teachers, parents, 
student 

SPED Evaluation 
(possible)  

Alternate Placement  

 

 

 

Student 1 - Behavior Concern  

 Non-compliant  

 Disruptive  

 Disrespectful  
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Interventions  Tier 1  Tier 2 Tier 3  
Step 1 –  Universal Assessment 

M.A.P.  
Planning Meeting Planning Meeting  

Step 2 -  Classroom Intervention  
Differentiated 
Instruction/Flexible 
Grouping 

Study Island/ 
Intervention Period 

SPED Evaluation 
(Possible) 

Step 3 -  TAAP/TAP Meeting 
ALL teachers, parents, 
student 

Tier 2 Team  
Referral 

Alternative Classes/ 
Programs/ 1 on 1 

Student 2 - Academic Concern  

 Failing Grades 

 Not Proficient on Universal Skill 

Assessments (MAP, SBAC, etc.) 

 Unorganized  
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Interventions  Tier 1  Tier 2 Tier 3  

Step 1 –  Universal Assessments Planning Meeting Planning Meeting  

Step 2 -  Discipline Protocol/ 
Classroom 
Intervention  

Check In Check Out 
(CICO) /  
Study Island 

Alternative 
Classes/Programs 
One-on-One Aide / B.I. 

Step 3 -  TAAP/TAP Meeting 
ALL teachers, parents, 
student 

SPED Evaluation 
(possible)  

Alternate Placement  

 

Student 3 – Behavior & 
Academic Concern  

 Combination of both sets of 

difficulties   

 Limited Positive Response 

to Tier 1 and 2 Interventions 
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Description of the Multi-Tiered System of Support (MTSS) at NMHS 
 

MTSS Tier 1: Universal Classroom Intervention  
Throughout Northfield Middle & High School we will deliver high quality research based 

instruction as an everyday expectation.  Teachers will use tiered assignments and differentiated 

instruction to challenge all students within their appropriate learning zones.  We will use 

Universal Screening in behavior and academics (ELA and Math) to inform our instruction with 

data.  Our academic screener will be NWEA Measures of Academic Progress or MAP.  The 

Universal Screeners will also allow us to identify learning gaps for individual students, small 

groups, entire classrooms, whole grades, and throughout the curriculum.  Tier 1 learning gaps 

will be addressed by entire classroom research based interventions.  The grade level or 

department level teams will meet and review the data that shows the learning gap and select 

an appropriate intervention that will be applied for a nine-week period with evaluations on 

three week intervals to determine its effectiveness.  All Tier 1 interventions will be recorded in 

an MTSS Tier 1 Plan. 

 

 

MTSS Tier 1: TAAP Meeting 
If the Tier 1 Universal Classroom Intervention Plan was not successful, the student’s classroom 

teacher will bring their concern to the student’s TA teacher.  The TA gathers attendance 

records, grades, MAP scores, teacher comments, and any other necessary information.  Then 

the TA calls a meeting with student, parents, Tier 2 team member, and referring teacher(s). At 

the TAAP meeting, the team will determine if student challenges can be addressed through 

current Tier 1 Universal Classroom Interventions with increased emphasis on area of need.  

Options available at this level consist of assigned homework club, organizational help, improved 

communication with parents, limited class interruptions (bathroom breaks, nurse visits, etc…), 

and preferential class seating.  If Tier 1 Universal Classroom Interventions cannot meet student 

concerns, the student will be referred to the MTSS Tier 2 for a Tier 2 Educational Support Team 

(EST) Plan 
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MTSS Tier 2: Education Support Team 
EST Plans will include targeted interventions.  The student’s TA Teacher will attend the meeting 

and be responsible for oversight of this plan. The EST Team will use the Tier 2 EST Plan Form 

and NMHS Inventory of Targeted Supports to design the EST plan.  The main middle-level 

academic intervention at this level is Study Island, a computer adaptive program that uses the 

students MAP scores to create an individual learning path unique to each student’s skill level in 

language or math. While at the high school students utilize Flex Time to schedule, or they are 

scheduled, time for extra-help with their content teachers.  The main behavior intervention at 

the Tier 2 level is Check-In/Check-Out (CICO).  CICO plans can address academic behaviors that 

effect the school environment such as failure to turn in Homework and/or not participating in 

classwork.  EST Plans are designed for a nine-week time period and will be reviewed on three-

week intervals by the EST Team. If the student is not making adequate academic/behavioral 

progress the EST team will recommend the student be evaluated for access to Tier 3 

Interventions, which could include any of the above options 

 

 

MTSS Tier 3:  Intensive Supports 
When universal and targeted supports have not been successful, some students require 

supports that are more intensive.  These intensive supports are designed for the individual 

student by a team consisting of teachers, administrators, outside agencies and the family.  

Examples of possible intensive supports include tutoring, online coursework, work release, 

individual behavior plans, IEP and alternative settings.  The goal of Tier 3 Intensive Supports, 

consistent with the other tiers, is to ensure the success of every student. 
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Current Tier 1 Components at NMHS 
Tier 1 is the research-based core curriculum and classroom approach to instruction/ 

interventions that will be available to all students and effectively meet the needs of 80-85% of 

all students.  The is the universal level of tiered supports offered here at NMHS. 

Teacher Advisories (T.A.’s)-  
Classroom teachers, special educators, and occasionally other faculty/staff, are assigned a small 

advisory group with 10-12 students.  As a Teacher Advisor, it is expected that you will make a 

connection with your students; you are their advocate here in the building.  Responsibilities 

could include checking grades, making parent contact, social/emotional checks, teaching PBIS 

Universal Expectations, team building activities, etc…   

TA takes place during our Flex Period; which is a flexible block of time that is set aside in the 

school day that gives students time for extra help or enrichment opportunities. In addition to 

helping students catch up or meet certain Performance Indicators, it allows them to pursue 

content specific topics and activities that interest them.   

This Flex-Period can be used differently for middle school students and high school students.  

We have initially placed this period to occur during 8th period so that the impact of Early 

Dismissals on academic time, for sports and other activities, could be greatly reduced.  The first 

meeting of the week would be used for Teacher Advisory, time to Check-In and Connect.  For 

high school students, the remaining days would be “Call Back” with content teachers.   While 

the middle school students would use the time for social and emotional learning, work on 

Personal Learning Plans, work completion and/or additional content time. 

 

SAMPLE HIGH SCHOOL TA/FLEX WEEKLY ACTIVITIES: 

 Monday         TA Check In & Connect/Schedule Flex for the Week 

 Tuesday        Flex with Math Teacher 

 Wednesday    Flex with English Teacher 

 Thursday        Flex with Science Teacher 

 Friday            Flex with History Teacher  

SAMPLE MIDDLE SCHOOL TA/FLEX WEEKLY ACTIVITIES: 

 Monday        Current Events 

 Tuesday        TA Check-In & Connect 

 Wednesday   Anti-Bullying Activity 

 Thursday       Independent Reading 

 Friday           Gem Ceremony and Work Make-Up 
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Universal Screener for Academics/Assessment 
Northfield Middle & High School utilizes Common Core MAP (Measures of Academic Progress) 

from the North West Evaluation Association (NWEA) as our Universal Assessment tool to 

further help us accomplish our Literacy Goal and to help inform instruction in both ELA and 

Mathematics by helping us identify learning gaps that might exist across the universal student 

population. MAP testing will be administered in the fall, winter and spring. It is used in 

conjunction with the Student Risk Screening Scale (SRSS) to help us identify students that are 

at risk academically, behaviorally, socially and/or emotionally. We will also compare MAP and 

SRSS scores to grades and the SBAC test results to help inform our instruction.  

 

Common Core MAP:  

Grade-independent Common Core MAP interim assessments deliver valid, reliable, and real-

time growth and proficiency data.  Their cross-grade item pool lets you assess grade 3 – 12 

students who are performing below, on-grade, or above grade level with appropriate levels of 

challenge that neither bore nor overwhelm. As a result, we get key instructional insights into all 

student populations—including high- and low-performing students and special needs students. 

 

Common Core MAP accelerates your transition to CCSS by letting you: 

 inform in-the-moment instructional practices by identifying every student’s 
strengths and opportunities for improvement 

 track student progress from fall to spring 
 predict college readiness 
 generate valid growth data to use when evaluating programs within and across your 

schools 
 boost your students’ comfort with computer adaptive assessments by permitting 

them to “try out” new item types anticipated in the Consortia summative 
assessments 
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MAP also has the following traits: 
 

 includes 30 to 50 items  
 

 takes the average student roughly an hour to complete  
 

 produces both an accurate estimate of student performance in a subject area and an 
estimate of performance on the standards within that subject area 

  

 provides key measures of longitudinal student growth independent of grade level 

 offers the ability to assess students at all grade levels with appropriate levels of 
challenge to prevent students from becoming bored or overwhelmed  

 provides normative data, including growth norms, to compare and predict performance  

 predicts college readiness  

 gives focused instructional guidance that permits differentiated instruction for students 
at, above, or below grade-level  

 supports establishment and use of data-informed instructional practices, including those 
reinforced in NWEA professional development offerings  

 offers growth and achievement information that helps pinpoint student learning levels 
and need for intervention or enrichment; aligns to Common Core  

 
 offers option to create virtual comparison groups to examine specific “apples to apples” 

cohorts of students across the U.S.  
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Universal Screeners for Behavior 

Office Disciplinary Referral  
Description of Measure:  

The ODR is the primary indicator for misbehaviors that go beyond classroom behavior 

management plans.  Students are referred to the school’s planning room when they have 

repeated minor behaviors or have committed a major behavior infraction. The majority of 

minor offenses should be handled with Tier 1 Interventions.  If there is continued non-

compliance for specific behaviors at the universal level, then an Office Disciplinary Referral will 

be made.  A complete listing of major and minor behaviors is provided annually in the Student 

Handbook. 

Student Risk Screening Scale 
Description of Measure:  

The Student Risk Screening Scale (SRSS) is a universal screening tool used three times a year to 

identify students with antisocial behavior patterns for the direct purpose of better 

understanding how to support students to be academically successful in school. This screening 

tool consists of twelve criteria, seven externalizing and five internalizing behaviors, that 

teachers use to rate their classroom of students based on behaviors that they have directly 

observed during the school year. The SRSS is not intended as an assessment of static traits or 

personality; it should be used as one of many data sources to indicate student risk. 

1. Steal 
2. Lie, cheat, sneak  
3. Behavior problems  
4. Peer rejection  
5. Low academic achievement  
6. Negative attitude  
7. Aggressive behavior.  
8. Emotionally Flat  
9. Shy/ Withdrawn  
10. Sad/ Depressed  
11. Anxious  
12. Lonely 

 

Benefits of collecting and using the SRSS: 

 Schools using the SRSS, or another screening measure like it, are able to systematically 
and comprehensively examine school wide student behavioral needs to ensure that 
students can be adequately supported for academic success 

 Efficient (takes only 10-15 minutes for a teacher to screen an entire classroom) 

 Research validated for Kindergarten through 12th grade
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Measurement Tool: 

Student Risk Screening Scale (SRSS; Drummond, 1994) 
 

Directions: Each classroom teacher will fill in the names of the students in alphabetical order (use additional sheets of this Scale as 

needed). Rate all of the students on each behavior using the following scale: 0=Never,  1=Occasionally,  2=Sometimes,  3=Frequently. At 

the bottom of page 2, please summarize the number and percent of students in each risk category. 

 For Externalizing Behaviors, the total scores range from 0 to 21, forming three risk categories:   

(L) Low Risk  (0 to 3)   (M) Moderate Risk (4 to 8)   (H) High Risk  (9 to 21)  

 For Internalizing Behaviors, the total scores range from 0 to 15, forming three risk categories:   

(L) Low Risk  (0 to 3)   (M) Moderate Risk (4 to 6)   (H) High Risk  (7 to 15)  

 

Student Risk Screening Scale (SRSS; Drummond, 1994)   
District: Washington South 
Supervisory Union   Rating Scale:                    
School: Northfield 
Middle/High School    0 Never           

Teacher:       1 Occasionally          

Class:      2 Sometimes          

Date:          3 Frequently                

Student 
Name 

Steal 
Lie, 

Cheat, 
Sneak 

Behavior 
Problem 

Peer 
Rejection 

Low 
Academic 
Achieve-

ment 

Negative 
Attitude 

Aggressive 
Behavior 

Emotionally 
Flat 

Shy/ 
Withdrawn 

Sad/ 
Depressed 

Anxious Lonely 
Externalizing 

Behaviors         
(0-21) 

Internalizing 
Behaviors     

(0-15) 

Total SRSS 
Externalized 

and 
Internalized 
Behaviors 
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When the data are gathered: 
 

The SRSS is conducted three times a year: 

Fall (October) - after the teacher has had about 4-6 weeks of observations with his/her 

students.  

Winter (January) - following Winter Break, and  

Spring (March/April) – 10-12 weeks before the end of the school year 

 

Estimated time involved for data collection: 
 

10-15 minutes for a teacher to screen an entire classroom of about 25 students  

 

How to collect and submit data: 
 

The SRSS can be completed during a regularly scheduled staff meeting, where teachers can be 

trained on the SRSS and ask any questions.  Completing the SRSS in a staff meeting could also 

ensure procedural fidelity.  It is important for each teacher to individually complete the SRSS for 

their own students.  Each successive screening during the school year (winter and spring) 

should be completed independent of students' previous screening results. This means that 

teachers should not view students' previous screening results immediately before or during the 

completion of current ratings. SRSS data should be analyzed by the school's leadership team, 

behavior team, and grade level teams to examine the impact of PBIS implementation and 

initially identify students who may need additional supports to be successful in school. 

 

How to analyze the results of the SRSS: 
 

SRSS data from the fall can be used to identify students who are in need of Tier 2 and Tier 3 

supports.  SRSS data from the Winter assists staff with problem-solving on how well students 

are responding to Tier 2 and Tier 3 supports and to make any changes to supports when 

students return from Winter Break.  Spring SRSS data is used to determine how well students 

progressed throughout the year and to plan for the next school year.   
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Use of Data to Inform Instruction:   
The data that the MAP assessment and the Student Risk Screening Scale will be used to: 

 Establish the student’s precise instructional level.  It will identify which skills or concepts 

the student has mastered, which skills to improve, and which skills to introduce to the 

student. 

 

 It will allow the teacher to compare student performance throughout the class, grade 

level, district, and allow us to compare our data with other schools across the nation. 

This will allow our teachers to better determine and define what instruction is needed 

for our students. 

 

 The MAP assessment will also allow us to track student growth throughout the year with 

tests in fall, winter, and spring. This will allow our teachers to make adjustments within 

a year to better inform instruction. It will also allow us to track a student’s growth over 

many years and help us make predictions for future success. 

 

 The SRSS will help us identify students with potential behavioral challenges and allow us 

to have plans in place as early as possible.  

 

 The SRSS will also help us identify students with internalizing behaviors that are often 

overlooked because they don’t act out in class but are in need of behavioral support just 

as much as students with externalizing behaviors. 

 

 We will combine our MAP scores and SRSS ratings in one data sheet to help us view the 

students both behaviorally and academically. We can also view MAP Scores, SRSS 

Ratings, Student Grades, and/or Office Discipline Referrals in the data sheets to further 

help inform our instruction and to identify students in need of support through the 

MTSS process. 
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Data Team Structures and Evaluation Process: (Tier 1) 
Team Structures:  

Middle School-The Middle School will be broken into Grade Level Teams for analyzing the 

student data. Teams will include relevant Special Services representative (Special Educators, 

504 Case Manager, and/or Tier 2 Representative). 

High School-The High School will be broken into Teams based on Grade Level TA’s to analyze 

data with relevant Special Service Representatives present at the meetings.  

At each data team meeting we will use our MTSS data sheets to help us screen students that 

are in need of Tier 1 Plans, Tier 2 Plans (EST), or Tier 3 (Intensive Level Support).  

Components of Tier 1 Data Meetings: 
 They take place 3 times per year 

1. First meeting takes place after the fall MAP testing (the week following the end 

of Quarter 1) and SRSS completion.  The objective of the meeting is to analyze 

our MAP data compared to Quarter 1 grades to determine if there is a 

correlation between the data. If there is a positive correlation (MAP scores and 

grades are showing the same strengths and weaknesses for students), evaluate 

if interventions are in place, and if the interventions are working. Ex…Students 

with below grade level MAP scores are also getting below average grades (D,F), 

evaluate if current interventions are working as expected, if yes continue and 

for how long, if no what changes needed to be made.  If there is a negative 

correlation (MAP scores and grades are showing opposite strengths and 

weaknesses). Ex… Students MAP scores show proficient for math but has below 

average grades, what is causing the discrepancy? Is it just one student or a 

classroom issue? Is it a homework issue or test and quizzes issue?  

 

2. Second meeting takes place after winter MAP testing (the week following the 

end of Quarter 2). The objective of this meeting is to determine if students are 

making expected progress to benchmarks set-up after the first MAP testing 

session. Review any interventions that were in place and determine if they 

should continue or if they can end (80% meeting grade level expectations). Also 

set-up new classroom interventions or Tier 1 Plans if they are needed. 

 

 

3. Third meeting takes place after the Spring MAP testing (the week following the 

end of Quarter 3) and also takes into account student quarter grades. This 

meeting will be the last chance to put interventions in place to support the 

student at being successful in the classroom prior to the end of the year.  

Students ending the year will be placed on a “watch list” at the start of the 

following year.  They will not automatically start the new school year on an 

intervention plan but it is prudent to inform their teachers of the potential 

concern. 
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Data Sheets and how to use them: 
 

The next two pages contain example data sheets that we will use to help inform our instruction, 

identify students at risk academically and/or behaviorally, assess students Response to 

Intervention, and to help us track student’s progress during the year and from year to year. The 

MTSS data sheets will be used at all data team meetings and are available for teacher use 

throughout the year. 

How to Use the MTSS Data Sheets: 
The data sheets have been conditionally formatted to identify high performing, on grade level 

performance, partially proficient, and low performing by colors.  

 RED- Denotes low performing academics and high risk ratings in behavior. Any 

student with two or more red categories should be on a plan. Students with one 

red category should still be discussed at data team meetings and a 

determination should be made whether a plan is needed. TA teachers should 

check in frequently with students and relevant adults if you have students with 

any red categories. 

 Yellow- Denotes partially proficient academic performance and medium risk 

ratings in behavior. Students that have yellow categories should be watched 

closely by classroom teachers and their TA teacher. Most support at this level 

should come from the classroom teacher, and should be reviewed at the data 

meetings. If no improvement is shown between data meetings, the TA teacher 

along with the classroom teachers should consider a Tier 1 Plan for Support.  

 Green- Denotes students that are performing on grade level academically and 

have low-risk ratings for behavior. Students at this level rarely need extra 

support and should continue with universal classroom instruction.  

 Blue- Denotes students that are performing two grade levels above their grade 

level academically. Teachers need to be aware that these students may need to 

be challenged academically in order to improve their skills further.  

The data sheets are also color coded in the name category to denote if a plan is currently in 

place. If the students are on a Tier 1 or Tier 2 (EST) Plan their plan will be hyperlinked to their 

name for easy viewing by the teachers.  

 Blue- Denotes students that are on an IEP. Teachers should consult with the 

student’s special educator with concerns.  

 Maroon- Denotes students on a 504 plan. Teachers should consult with the 504 

Coordinator with concerns. 

 Orange- Denotes students that are a Tier 2 EST Plan. The plan will be hyperlinked 

and can be accessed by clicking on the student’s name. These plans generally will 

run for a span of nine weeks with reviews every three weeks for progress 
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monitoring and to check for implementation with fidelity. These plans will be 

developed and overseen by the Tier 2 (EST) Team in conjunction with the 

students TA teacher and parents. 

 Green- Denotes students that are on Tier 1 Plans. The plan will be hyperlinked to 

and can be accessed by clicking on the student’s name. These plans generally will 

run for a span of nine weeks with reviews every three weeks to progress monitor 

and to check for implementation with fidelity. These plans will be developed by 

the grade level data teams and overseen by the TA teacher. The plans will be 

submitted through Edline to the Planning Room. The planning room coordinator 

will email the plans home to the parents for approval and create the review 

schedule through outlook. Teachers that submit the plans will be asked to review 

the plans every three weeks through email to progress monitor and check for 

fidelity.   

 

The MTSS Data sheets can also be used to compare many different categories of students. We 

have used them to compare Male vs. Female academic growth, IEP vs. ARC vs. Gen Ed academic 

growth, overall grade level academic growth and the academic growth of students receiving 

free and reduced lunch.  

(See Sample Data Sheets on the following pages.) 
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Blue-Current IEP

Orange-Current EST

Maroon- Current 504

Green- Tier 1 Plan

Student Name ODR Count
Winter MAP 

Math Score

Quarter 2 

Math Grade

Winter MAP 

Reading 

Score

Quarter 2 

Reading 

Grade

Winter MAP 

Languauge 

Usage Score

SRSS Total  

(0-21)

0 228 77 212 83 212 2

0 231 90 228 97 222 0

0 200 75 190 88 193 7

0 210 60 206 87 207 2

0 175 77 190 76 185 11

0 235 96 223 94 231 0

0 222 91 211 92 217 0

0 203 74 199 90 198 2.5

0 195 68 188 82 203 2.5

0 211 90 210 83 198 1

0 212 82 210 84 203 0

0 219 82 233 98 217 0

0 221 90 211 94 218 0

0 214 28 222 68 220 7.5

0 212 51 198 68 204 5.5

0 209 66 215 81 209 2

0 211 78 219 88 222 0

0 209 78 215 89 222 0

1 180 85 85 201 7.5

0 231 91 231 84 225 0

0 214 80 211 90 214 0.5

0 228 87 222 86 225 0

0 224 81 230 95 218 0

0 230 97 229 94 225 0

0 215 80 205 76 203 3

0 225 96 231 96 221 0

0 220 92 220 93 227 0

0 202 80 189 81 204 3

7 200 201 196

0 214 75 210 81 207 1

0 232 98 224 97 224 0

0 227 91 212 88 212 0

0 226 90 220 92 220 0

0 213 75 201 85 204 1

0 264 98 222 88 221 1

0 233 94 240 97 224 0

0 227 85 212 90 217 0

0 207 71 204 84 214 2.5

0 229 92 224 87 225 0

0 230 95 209 85 217 0

0 191 85 184 82 187 7.5

0 205 70 214 94 220 3

0 200 67 202 85 213 0

3 241 99 225 96 232 5.5

0 210 66 198 63 208 0

0 224 80 222 85 225 0.5

219 90 216 92 219

Two Grade Levels Above Proficient 34% 20%

Proficient 50% 27% 61% 36% 56%

Partially Proficient 18% 16%

Substantially Below 23% 27%

6th Grade Complete Data Winter 2014/2015 
Green- Continue Universal Instruction

Yellow-Potential Area of Concern

1-Red- Area of Concern

2 + Red- Need to Put Plan in Place

Denotes Scores more Than Two Grade Levels Above Proficient Score
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Blue-Current IEP

Orange-Current EST

Maroon- Current 504

Green- Tier 1 Plan

Student Name Sex
Fall MAP 

MATH

Winter MAP 

MATH

Difference in 

Score  During 

Session

Fall MAP 

Reading Score

Winter MAP 

Reading Score

Difference in 

Score During 

Session

Fall MAP 

Languauge 

Usage Score

Fall MAP 

Language 

Usage Score 

Difference in 

Score During 

Session

Services in 

Place

Male 216 228 12 200 212 12 206 212 6

Female 225 231 6 220 228 8 219 222 3

Male 191 200 9 189 190 1 189 193 4 IEP

Male 208 210 2 195 206 11 197 207 10 504

Male 172 175 3 174 190 16 168 185 17 IEP

Male 225 235 10 223 223 0 229 231 2

Female 215 222 7 213 211 -2 207 217 10

Female 204 203 -1 201 199 -2 189 198 9

Male 193 195 2 191 188 -3 188 203 15

Male 215 211 -4 176 210 34 188 198 10

Male 204 212 8 205 210 5 202 203 1

Female 212 219 7 223 233 0 212 217 5 504

Female 212 221 9 210 211 1 220 218 -2

Female 210 214 4 225 222 -3 226 220 -6 Tier 1

Male 210 212 2 198 198 0 197 204 7 Tier1

Female 204 209 5 218 215 -3 205 209 4

Female 215 211 -4 219 219 0 220 222 2

Female 212 209 -3 212 215 3 213 222 9

Male 186 180 -6 167 172 201 29 IEP

Male 228 231 3 228 231 3 220 225 5

Female 214 214 0 215 211 -4 218 214 -4

Male 225 228 3 227 222 -5 220 225 5

Female 214 224 10 221 230 9 221 218 -3

Female 229 230 1 228 229 1 221 225 4

Male 205 215 10 210 205 -5 204 203 -1

Female 214 225 11 228 231 3 217 221 4

Female 222 220 -2 218 220 2 221 227 6

Male 201 202 1 196 189 -7 200 204 4 IEP

Female 200 201 196

Male 209 214 5 204 210 6 210 207 -3

Male 232 232 0 225 224 -1 220 224 4

Male 219 227 8 207 212 5 215 212 -3

Female 221 226 5 221 220 -1 224 220 -4

Female 205 213 8 198 201 3 199 204 5

Male 255 264 11 224 222 -2 216 221 5 504

Male 218 233 15 231 240 9 225 224 -1

Male 219 227 8 212 212 0 213 217 4

Male 204 207 3 204 204 0 186 214 28 IEP

Female 225 229 4 220 224 4 220 225 5

Male 229 230 1 215 209 -6 213 217 4 504

Female 191 191 0 181 184 3 178 187 9 IEP

Female 205 214 220

Female 200 200 0 209 202 -7 196 213 17

Female 237 241 4 236 225 -11 221 232 11

Female 201 210 9 193 198 5 201 208 7 Tier1

Female 217 224 7 229 222 -7 226 225 -1

Female 207 219 12 209 216 7 217 219 2

Avg Score 218 221 210 213 208 218

Two Grade Levels Above 2 5 16 14 17 18

Grade Level 11 14 8 7 8 9

One Grade Level Below 14 17 10 13 8 10

Two Grade Levels Below 17 11 11 12 12 9

Percent at Grade Level or Above 30% 40% 53% 47% 56% 60%

6th Grade Complete Fall/Winter MAP Comparison with Services in Place
Green- Continue Universal Instruction

Yellow-Potential Area of Concern

1-Red- Area of Concern

2 + Red- Need to Put Plan in Place

Denotes Scores more Than Two Grade Levels Above Proficient Score
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Tier 1 Plans: 
Tier 1 Plans will be developed by the grade level data teams and overseen by the TA teacher. 

The plans will be submitted through Edline to the Planning Room. The planning room 

coordinator will email the plans home to the parents for approval and create the review 

schedule through outlook. Teachers that submit the plans will be asked to review the plans 

every three weeks through email to progress monitor and check for fidelity.   

 

How to create Tier 1 Plan: 
1. Use the MTSS Data sheets in your grade level teams to identify students with Red 

categories (Areas of concern).  

2. Use the Inventory of Universal Supports to select which interventions you feel would be 

successful. The Inventory of Universal Supports can be found on pages 37-40 in this 

handbook or located in the MTSS folder on the commons drive under the Tier 1 section. 

The version found on the commons drive is hyperlinked to other resources to help with 

easy implementation.  

3. Fill out the Tier 1 Form through the school’s website (the MTSS material is located under 

the Student Support tab) indicating the interventions that will be used and how they will 

be monitored. The form can also be found on pages 34-35 in this handbook. 

4. The Planning Room Coordinator will email the plans to home to the parents for approval 

and create the review schedule through outlook. 

5. It will be the TA Teacher’s responsibility through email to review the plan every three 

weeks for progress monitoring and checking for implementation with fidelity.  

6. Tier 1 Plans will expire after nine weeks. The hope is the student has progressed to a 

point where they do not need a Tier 1 Plan. If it is deemed that they still need a Tier 1 

Plan a new plan must be developed using evidence from the first plan to select what 

interventions are still needed. If at any point in the review process the plan is found to 

be unsuccessful the plan should be put on hold and a TAAP Meeting (See page 41 for 

TAAP Meeting description) should be conducted to determine whether the student will 

continue on with a Tier 1 Plan or be referred to the Tier 2 EST Team for a more targeted 

plan.  
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Tier 1 (Universal)       MTSS/RtII Worksheet  
 Name:             

 Date: 

Please Circle one: Initial Plan/3 Week/6 week/ 9 week 

Professionals Consulted: 

MTSS/RtII Data Discussion: (Prior to meeting, each teacher reviews class data, MAP Scores, 
Skills Pointer reports, Program assessments, etc…) 
1. Problem ID: What is the problem? List overall grade level or class area(s) of concern. Cite 

data source and level of performance quantitatively. 
 
Overall Area of Concern: 
 
 
What is the student’s current performance compared to the relevant benchmark for the grade 

and time of year? (Map Scores) 

 

Goal Setting: Based on common area(s) of concern, establish measurable goal(s) for the grade 
level or class: (Map or Skills Pointer Goals) 
 
 
What goal is reasonable for the next benchmark assessment? 

 

 
 
2. Problem Analysis: Why are students in this grade level or class struggling in these areas? 
Hypothesis (Must be educationally relevant and alterable within the instructional context) 
 
The problem is occurring because… 

 

1. Intervention Plan: What will be done to reduce the problem? (What strategies are 
working within the building in other classrooms, etc?) What actions will be taken? 
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Explicit description of chosen, evidence‐based, effective strategy(ies): 

 

Who will do this? 
 
 

When will the Intervention begin and how will it be documented? 
 
 

2. Response to intervention: Is it working? What will be used to monitor the student’s 
progress toward the established goal? (Next Universal Screening) 
 

 

When and how will this data be collected and reviewed to determine response to 
instruction/intervention? 
 
 

Next Meeting Date: 
 
What was the response to instruction/intervention? 

What decision will be made? 
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Inventory of Universal Supports: 
See the following pages for tables of supports. 

  



 

36 
 

Current Group 

Intervention 

Function Referral  

criteria 

Frequency/ 

Intensity of 

Intervention 

Resources 

needed (staff, 

space, $, time) 

Schedule for 

Checking 

Progress 

Effectiveness 

Measured 

(success criteria/ 

goal) 

EXIT Criteria 

Adul

t 

att. 

Peer 

att. 

Work 

avoid 

other 

 

Daily Planner 

   

X 

 

X 

 

Unorganized/ 

Low HW Comp. 

 

Daily Check by TA or 

Classroom Teacher 

 

 

Buy or Print Planners/ 

Smart phone 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Seating Chart 

 

X 

 

X 

   

ODR Count / 

Teacher 

Observation 

 

Daily in specified 

class 

 

 

Time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Fewer ODR’s/ 

Fewer Disruptions/ 

Higher Grades 

 

Successful 

completion of Tier 1 

plan 

 

Increased Home 

Communication 

 

X 
 

 

X 

 

X 

 

Low HW Comp./ 

Classwork Refusal  

 

Daily/ 

Weekly/ 

Monthly 

 

 

Time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

Fewer ODR’s 

 

Successful 

completion of Tier 1 

plan 

 

Homework Club 

 

 

  

X 

 

X 

 

Low HW Comp. 

 

3:00-4:00pm every 

Tuesday and 

Thursday that school 

is in session 

 

 

Paid Staff to oversee 

space and track 

attendance 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Bridges Afterschool  

Program 

 

X 

 

X 

 

X 

 

X 

 

Bridges sign-up and 

permission forms 

 

Daily/ 

Quarterly 

 

Bridges grant funding  

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Student%20Weekly%20Planner.docx
http://www.pbisworld.com/tier-1/alternate-seating-in-own-space/
http://www.pbisworld.com/tier-1/call-parent-or-note-home/
http://www.pbisworld.com/tier-1/call-parent-or-note-home/
https://www.edline.net/pages/Northfield_Middle_High_School/Guidance/Homework_Club_Forms/Homework_Club_Referral_Form
http://www.wssu.org/pages/Washington_South_Supv_Union/Central_Office/21st_Century_After-School_Prog
http://www.wssu.org/pages/Washington_South_Supv_Union/Central_Office/21st_Century_After-School_Prog
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Differentiated 

Instruction 

   

X 

 

X 

 

Need assignments 

delivered in an 

alternate way  

 

As needed or  

by subject 

 

Teacher time when 

designing lessons/ 

IA 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

Increase in 

participation 

 

Successful 

completion of Tier 1 

plan 

 

Family Link Check 

  X X 
 

Not using study hall 

time 

advantageously 

 

Daily/ 

Weekly/ 

Monthly 

 

5 minutes of time at 

start of study hall/ 

Every Tuesday in TA 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

HW Comp increase/ 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Teacher Check and 

Connect 

 

X 

  

X 

 

X 

 

Classwork 

refusal/Multiple 

Minor ODR’s 

 

Daily/ 

Weekly/ 

Monthly 

 

Teacher Check and 

Connect worksheet/ 

Teacher Time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

Increase in 

participation 

 

Successful 

completion of Tier 1 

plan 

 

Extra Time on 

Assignments 

   

X 

 

X 

 

Teacher suggested/ 

Classwork partially 

completed 

 

As Needed 

 

Space for student and 

teacher time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Organization Skills 

   

X 

 

X 

 

Teacher suggested 

 

Daily/ 

Weekly 

 

TA teacher  

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Alternate Testing  

    

X 

 

Teacher Suggested 

 

As Needed/ 

Can be alternate site 

or alternate style of 

test  

 

Space and teaching 

staff to supervise 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

 

Successful 

completion of Tier 1 

plan 

file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Differentiated%20Instruction%20PPT.pdf
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Differentiated%20Instruction%20PPT.pdf
http://websm.wssu.org/FamilyLink/Login.aspx
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Teacher%20Check%20and%20Connect%20Behavior%20Contract.docx
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Teacher%20Check%20and%20Connect%20Behavior%20Contract.docx
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Teacher%20Check%20and%20Connect%20Behavior%20Contract.docx
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Alternate Work 

Space 

   

X 

 

X 

 

Teacher Suggested/ 

Difficulty Focusing 

in main area 

 

 

 

As Needed 

 

 

Space and teaching 

staff to supervise 

 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Short Refocusing 

Breaks 

 
 

 

X 

 

X 

 

X 

 

Teacher Suggested/ 

Difficulty Focusing 

in main area 

 

As Needed/ 

No more than 1 

break during a class 

period 

 

 

Space and teaching 

staff to supervise 

 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

 

Higher Grades/ 

Increase in 

participation 

 

 

Successful 

completion of Tier 1 

plan 

 

Adult Check-in  

Safety Person 

 

X 

   

X 

 

Guidance 

recommended/ 

Teacher Suggested 

 

As Needed/ 

No more than 1 per 

day unless in crisis 

 

Staff to 

accommodate:  

 Guidance Counselor, 

Nurse, SAP, Planning 

Room, or Favorite 

teacher 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

Increase in 

participation 

 

Successful 

completion of Tier 1 

plan 

 

Technology Use to 

Enhance Learning 

   

X 

 

X 

 

Teacher suggested/ 

Typing instead of 

writing 

 

As Needed 

 

Computers, Laptops, 

iPad’s, etc…/ 

Teacher Time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades/ 

HW Comp increase/ 

Increased 

Organization 

 

Successful 

completion of Tier 1 

plan 

 

Chunking 

Assignments 

 

For Teacher 

   

X 

 

X 

 

Teacher suggested/ 

Students who feel 

overwhelmed by 

complex 

assignments 

 

 

As needed 

 

 

Teacher Time 

 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

 

Higher Grades/ 

HW Comp increase/ 

Increased 

Organization 

 

 

Successful 

completion of Tier 1 

plan 

  

file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Chunking%20Assignments%20Student%20Sheet.pdf
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Chunking%20Assignments%20Student%20Sheet.pdf
file:///C:/Users/Parkmanr/Desktop/Tier%201%20Intervention%20Descriptions%20and%20Resources/Chunking%20Work%20Teacher%20Description.doc
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PBIS World 
X X X X 

 

Teacher Suggested/ 

Chronic Minor 

Behavior Issues 

 

As Described 

 

Teacher Time/PBIS 

World License 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Fewer Minor Behavior 

Issues/ 

Higher Grades 

 

Successful 

completion of Tier 1 

plan 

 

Instructional 

Choice 

X X X X 
 

Teacher Suggested 

 

As Described 

 

Teacher 

Time/Knowledge of 

Intervention 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Increase in 

engagement/ 

Fewer ODR’s 

 

Successful 

completion of Tier 1 

plan 

 

Increasing 

opportunities to 

Respond 

X X X X 
 

Teacher Suggested  

 

10 to 15 min block 

when you want to 

try it 

 

Teacher 

Time/Knowledge of 

Intervention 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Increase in 

engagement/ 

Fewer ODR’s 

 

Successful 

completion of Tier 1 

plan 

http://www.pbisworld.com/
http://www.ci3t.org/pl#ic
http://www.ci3t.org/pl#ic
http://www.ci3t.org/pl#otr
http://www.ci3t.org/pl#otr
http://www.ci3t.org/pl#otr
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Teacher Advisor Action Plan (TAAP Meeting) 
A TAAP Meeting is conducted when a teacher has a concern about a student that has not 

already been identified for Tier 2 or Tier 3 interventions (academic or behavioral) and teacher 

believes student needs more support than regular Tier 1 interventions. The teacher contacts 

the students Teacher Advisor in writing (email) and requests a TAAP Meeting, prior to 

expressing their concern the teacher should have evidence of Tier 1 interventions that they 

have attempted to use with the student (Use the Tier 1 form on page 25). The TA then calls a 

TAAP Meeting gathers the following information: 

o Attendance records of the Student 

o Current Grades (Family Link) 

o MAP Scores 

o Short Teacher comments (emails) from all classes on student’s academics and behavior 

o Any other relevant information (Discipline Referrals, Detentions, Nurse Visits, etc…) 

The TA teacher then calls a meeting and invites the following people through a Microsoft 

Outlook meeting invite: 

o Parents 

o Student 

o Tier 2 Team Representative 

o Referring Teacher 

o Relevant Special Services Representative (Nurse, SAP, Special Educator, etc…) 

o Other members can be added “as needed” 

At the meeting the assembled team will determine if concerns are isolated to one class and can 

be handled through Tier 1 interventions such as: improved home communication, homework 

club, differentiated instruction, preferential seating, and/or organizational help such as a daily 

planner. Or, if there are larger issues that need to be addressed by the Tier 2 Team with a full 

Tier 2 plan. Please complete TAAP Meeting Form at the TAAP Meeting, it can be found on page 

30. 
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Northfield Middle High School                      Multi-Tiered Student Support:  Tier 1 

MTSS Tier 1:                                               

Teacher Advisor Action Plan - TAAP Meeting 

 

                                           Today’s Date ___/___/___ 

Student’s Name: ____________________________             Grade:  _________ 

Teacher Advisor:  _________________    Referring Teacher:  ______________ 

Please invite (Outlook Calendar or 

email) all classroom teachers and 

specials (Schoolmaster), the student’s 

parents/guardians, guidance counselor 

and EST representative.  Other 

members can be added “as needed.”   

TA should have a copy of an 

attendance report (Main Office) 

and most recent progress 

report/grades (Schoolmaster). 

The Teacher Advisor will facilitate 

the meeting along with a Tier 2 Team 

Representative and can assign a note 

taker for the meeting’s minutes. 

 

Start the meeting by introducing 

the team.   

Ask the TAAP Team to 

contribute their thoughts 

regarding the student’s strengths 

and challenges.   

What are the student’s 

Strengths?  

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

What are the student’s Challenges?  

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

Who are the Support People for the student?  

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

TAAP meeting attendance:  

Period 1 Teacher 

 

Guidance Counselor 

Period 2 Teacher 

 

EST Representative 

Period 3 Teacher 

 

Parent 

Period 4 Teacher 

 

Student 

Period 5 Teacher 

 

Other 

Period 6 Teacher 

 

Other 

Period 7 Teacher 

 

Other 
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Continue the TAAP meeting, using the back of this page. 

 

Ask the classroom teachers to give a brief synopsis of the student’s progress in their class.  Other team 

members should have the opportunity to share their concerns (this can be done by email and read by the TA).  It may be 

helpful to discuss strategies that have and have not worked.   Ask clarifying questions.   As a concern arises discuss 

Interventions and Strategies to create the Teacher Advisor Action Plan below:  Please feel free to use more comments on 

an additional piece of paper. 

Team Member Comments: 

 1. 

 

2. 

 

3. 

 

4. 

 

5. 
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MTSS Tier 2:  

 Tier 2 Referral Form 
If strategies from Tier 1 have not been successful:                                                                                               

 TA’s complete this Tier 2 Referral Form AND gather copies of Tier 1 Classroom Teacher 

Intervention Form to the Tier 2 representative.  

The student’s Teacher Advisor (in some cases, the student’s Guidance Counselor or a Tier 2 

representative) will begin the Tier 2 process by setting up the Tier 2 meeting.  You, the referring adult are 

a member of the Tier 2 team for your student.  Any adult can refer a student to the student’s TA for a Tier 

2 request for meeting.  The Teacher Advisor can also be the Referring Teacher.  The Tier 2 team can 

include: 

 Student  

 Parent(s)/Guardian(s)  

 Classroom Teachers 

 Tier 2 Team Member 

 Guidance Counselor  

 Any other “need to know” or Special Services Representative 

It is important to follow the MTSS process, however at any point in the process any member can refer a student to the Tier 

2 team to address time sensitive, high-need issues. 

The Tier 2 process:  

 Helps to identify/clarify the concerns that are in your class and may also be evident in the student’s other classes. 

 Provides guidance and strategies to colleague(s) to address issues that may be resolved in the classroom and regular 

education program. 

 The parent is apprised of the concerns and included in problem solving.  

 Concerns and strategies tried in Tier 1 will continue to be documented and shared at the Tier 2 

meeting and later on.   

 Concerns are identified through assessment data and/or observation. 

 Tier 2 plans will last 9 weeks and be re-assessed at 3 week intervals. 

…………………………………………………………………………………………………………………………………………………………. 

Date: _____/_____/_____ TEACHER ADVISORY ACTION PLAN (TAAP) REFERRAL 

______________________________________________ refers _______________________________, for a TAAP.                             
Referring Adult’s Name                                                                  Student’s Name 

Nature of Concern:  Academically Nature of Concern:  Classroom Behavior 

 

 

 

 

 

 

Current Grade: Other: 
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Attach a copy of STEP 1 Classroom Instruction & Interventions to STEP 2 this TAAP Referral Form 

and turn into the student’s Teacher Advisor AND the EST Facilitator.  Keep a copy for your records. 

Teacher Advisory Action Plan Referral. 
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Tier 1 Academic Interventions: 

 

Homework Club- Homework club will be offered Tuesday’s and Thursday’s from 3:00-3:45 for middle 

and high school students. Homework club can be used by students as a drop in place for them to utilize 

to get work done or it can be assigned by teachers. If a student does not turn in homework in your class, 

you can assign them homework club that day as long as you contact the parents and get clearance for 

them to stay.  

 

How Differentiated Instruction looks at the Tier 1 Level:  
MAP assessment data will allow the classroom teacher to understand what skills their students prepared 

to learn. Individual assignments can be differentiated to appropriately challenge all students in class. 

There are many ways to differentiate lessons such as: 

Tiered Assignments: 

 Tiered assignments are a differentiation strategy where learning tasks and projects are 

developed based on assessed student readiness level. 

 Tiered assignments are intended to provide a better instructional match between students and 

their needs. 

 There are multiple methods for designing Tiered Instruction: 

 Challenge Level (Depth)  

 Complexity  

 Resources 

 Outcome  

 Process 

 Product 

 In Designing a Standard-Based Tiered Lesson: 

 Start with grade-level standards, concepts or skills 

 Modify the content into two to three progressive levels of depth and complexity 

 Differentiate by process, product, resources or outcome 

 Be sure that the tasks you design are truly more advanced and not simply MORE 

work. 
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Example of an Elementary Tiered Assignment 
Grade 1 Insects 

o THE STANDARD L3. Explain why plants and animals reproduce their own kind 

o Strategic: Observe and show structures of an insect larva and of an insect adult 

(mealworm, wax worm, milkweed bug, silkworm or butterfly) 

o On-level: Show the life cycle of a wax worm (mealworm, milkweed bug, silkworm or 

butterfly) 

o Advanced: Compare the stages of the life cycle of a wax worm to the life cycle of another 

insect  

Example of a Middle Level Tiered Assignment by Complexity: 
o E2 STANDARD:(Land and Water) 

o Strategic (Least complex): informs classmates about how land features (shape of the land, 

angle of slope) affects the flow of streams and amount of soil runoff. 

o On Level (More complex):  informs classmates about how land features and human 

activities (dams, removing/planting vegetation) interact to affect the flow of streams and 

erosion and deposition. 

o Advanced (Most complex): presents various positions about human activities affecting 

water quality and makes a recommendation 

High School Example of Tiering by Depth and Complexity within a Standard: 
o HS.1 Structure and Function:  

o Strategic Level: (Least Complex) Describe the atomic model and explain how electron 

configuration is related to the Periodic Table and to chemical properties. 

o Compare and contrast the atomic model, electron configuration and chemical properties 

of an alkali metal, halogen, and noble gas and explain the placement of each in the 

periodic table. 

o Based on the atomic model, electron configuration and chemical properties of an alkali 

metal, halogen, and noble gas, explain the placement of each in the periodic table and 

create a method for describing the chemical properties of other elements based on their 

relative position to these elements in the periodic table. 
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NMHS Tier 1 Positive Behavior Interventions and Supports (PBIS) 

Tier 1 Behavior Statement 
The mission of PBIS at Northfield Middle High School is to create a positive school culture in which 
appropriate behavior is the norm. This will be accomplished by teaching and promoting school-wide 
behavior expectations, consistent responses to problem behavior, and use of data to make decisions. 

 

Guiding Principle: Social Behavior and Academic Achievement are linked…  
 To improve the academic success of our children, we must improve their social success. 

 Academic and social failures are reciprocally and inextricably related. 

 As a result, systems to support academics and behavior need to be integrated. 
 

In order to change student behaviors…. 

 Adults must model behavior 

 Students must be formally taught appropriate behaviors 

 Students must experience success and positive feedback 
 
Supporting systemic change in a school community is a long-term journey that begins with hopes, 
dreams, and ideas which can be embraced by faculty, staff, administrators, families, and community 
members that…. 

 Begins with words 

 Develops into actions and behaviors 

 Becomes habit through practice 

 Forms a positive climate and culture. 
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PBIS Universal (Tier 1) Components: 
Here at Northfield Middle School, we believe all of our students should have the following Marauder 

traits:  

ARRR!  

Accountability  

 Being honest about and responsible for your actions 
 
Respect for Self, Respect for Others, Respect for NMHS  

 Treating yourself, others, and the NMHS environment appropriately   
 

These codes of behavior should be prominently displayed in classrooms, specials, and any other settings 

students regularly visit or attend, and should guide classroom rules.  Posters will also be found in specific 

settings such as: bathrooms, buses, hallways, lobby, and cafeteria outlining how to follow the codes in 

specific settings. 

 “Teaching behavior as relentlessly as we teach reading or other academic content is the ultimate act of 
prevention, promise and power underlying PBS and other preventive interventions in America’s schools."  

Algozzine, Wang & Violette; 2011 

Guidelines for Teaching the Matrix of Behavior Expectations 
 

How long should it take to teach the behavior in the matrix? 

 Lessons will need to be taught frequently in the beginning, and reinforced continually throughout 

the school year. 

 Teach lessons repeatedly through the first two/three weeks of implementation 

How long should the lessons be? 

 Keep them short, 5-15 minutes per lesson. 

How do you “teach” expectations? 

 Show, model, demonstrate, and role-play the way you want kids to behave. 

 Have students get up and practice exactly what you demonstrated for them, and have shown 

them to do. 

 Give students feedback and model the reinforcement for doing it appropriately. 

 Continue this process until students learn the behaviors. 

 Team up with a colleague to plan and teach lessons. 

Where should I teach the lessons? 

 Teach the behavioral expectations in the area it is expected. (ex. cafeteria, locker room, hallway, 

classroom). 
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How is this different from teaching my classroom rules? 

 Some of these rules may be similar to classroom rules, but it is important to teach the consistent 

school-wide expectations that deal with accountability and respect.  We are teaching the 

students the importance of these values within the school community. 

On-Going reinforcement 

 Continue to remind and give reinforcement for following the matrix throughout the year.  

 If consistent problems develop in a specific situation, time, etc. re-teach those expectations in 

that setting. 

 When a new student joins your class, re-teach to the whole group. 

 

How Teachers Acknowledge Positive Behaviors  
 

Doubloons- 

 Students are given doubloons for positive behaviors based on the PBIS School-Wide 

Expectations MATRIX 

 Students deliver their doubloons to their TA  

 TA’s deliver the collective doubloons to the treasure chest  

 Once the chest reaches specific benchmarks, school-wide rewards will take place 

Gems- 

 Gems are given to students who go above and beyond the normal positive expectations within 

the school environment for academics, volunteering, citizenship, etc… 

 The gems are turned to their TA, just like Doubloons. 

 Gems are not given out first quarter they are used a booster activity for our PBIS system. 

 On Fridays the entire middle school has a gem ceremony in the auditorium to acknowledge our 

gem recipients. All students that received a gem that week are brought up on stage and a 

drawing is held, the winner receives: a gift certificate, marauder apparel, or another small 

acknowledgement for going above and beyond. 
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School-Wide Expectations MATRIX 
Rule/ 

Expectation 

    

Routine/Setting 

Auditorium

 

Bathroom

 

Bus 

 

Cafeteria

 

Classroom

 

 

Accountability 

 Chose a seat 

where you will 

be focused 

 Arrive on time 

 Sit with your 

class 

 Stay for entire 

presentation 

 Flush after use 

 Wash your 

hands  

 Put trash in 

proper place 

 Be timely   

 

 Feet on floor 

 

 Stay seated 

 

 Keep hands 

and feet to self  

 

 Wait your turn  

 Eat sitting 

down 

 Use good table 

manners 

 Clean up after 

yourself 

 Arrive prepared  

 Arrive on time  

 Follow adult 

direction  

 Engage in all 

class activities   

 

Respect 

 For Self 

 Others 

 NMHS 

 Pay attention to 

what is being 

presented 

 Remove your hat 

 Keep your feet 

on the floor 

 Wait your turn 

 

 Leave 

bathroom as 

clean as you 

found it 

 Use 

appropriate 

language 

 Be 

understanding 

of others  

 Be good to the 

bus 

 Quiet 

conversation 

 Keep cafeteria 

clean 

 Listen to the 

NMHS staff  

 Use class time 

wisely  

 Include all 

classmates in 

activities  

 Use materials 

appropriately   
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Rule/ 

Expectation 

 

 

Routine/Setting 

Hallways/Lobb

y  

Gym

 

Locker Room

 

Outside 

 

 

Field Trip

 

 

Accountability 

 Keep your 

belongings in 

your locker 

 Have a Hall 

Pass 

 Go to your 

destination  

 Keep hands 

and feet to self 

 Arrive 

prepared  

 Follow 

directions  

 Be under 

control  

 

 Change in a 

timely manner  

 Use a lock  

 Report any 

wrongdoing to 

NMHS staff  

 Get permission  

 Stay in 

designated 

area 

 Be mindful of 

the bell 

 Return any 

equipment you 

brought out 

with you 

 Bring in forms 

ahead of time 

 Be a good 

ambassador of  

Northfield  

 Stay with your  

assigned  group 

Respect 

 For Self 

 Others 

 NMHS 

 Use 

appropriate 

language and 

volume 

 Be mindful of 

the bell 

 Put trash in the 

trash can  

 Be a good 

sport  

 

 Use equipment 

appropriately  

 Honor others’ 

privacy  

 Use your own 

gear  

 Use good 

hygiene  

 Use 

appropriate 

language  

 Be under 

control  

 Keep area 

clean  

 Use appropriate 

language  

 

 Honor the host 

site and their 

staff 
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Addressing Classroom Behaviors at the Tier 1 Level- 
For Tier1 behaviors that need addressing in your classroom the district has purchased a license 

agreement with PBIS World. The website www.pbisworld.com is very user friendly and 

organized by problem behavior. Here is a quick how to on using the site: 

1. Once you observe a problem behavior that needs to be addressed in class, go to 

www.pbisworld.com 

2. The site is organized by problem behavior, check the one that applies to your situation 

3. Read the description of the behavior, make sure it matches what you are observing 

4. If it does match click next, the site will give you many different interventions to try 

5. Choose one that you think might work, and implement it with your student 

6. Track the intervention for three weeks, consult with the Planning Room personal for 

data collection 

7. At the end of three weeks meet with the Planning Room personnel to determine next 

steps, they could include: 

 Removal of intervention 

 Continuation of intervention 

 Selecting a different intervention 

 Referral to Tier 2 team for behavioral support (CICO) 

Please use the MTSS/RTII Tier 1 Worksheet to document interventions that you have tried. 

Those documents will be used as evidence for the Tier 2 referral process. It can be found on 

page 25 in this document. 

 

http://www.pbisworld.com/
http://www.pbisworld.com/
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Four Quadrant Problem Analysis for Tier 1 
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Instruction 
 Is instruction at an appropriate level? 

 What is the level of teacher enthusiasm? 

 Are there opportunities for reflection? 

 Are there varied, frequent methods of 

assessment and feedback? 

 Are there opportunities for student choice? 

 Does the teacher use varied teaching 

strategies? 

 Are the student tasks authentic and 

meaningful? 

 Are there opportunities for 

collaboration/social learning? 

 Does the teacher document student growth 

and share that info with the student? 

 Does the teacher connect new learning with 

prior knowledge? 

Curriculum 
 Is the curriculum research‐based? 

 Are the lessons developmentally 

appropriate? 

 Are there cross‐cultural connections? 

 Is the curriculum relevant to the students’ 

interests? 

 Is it culturally relevant? 

 Is there a balance of skills vs. concepts? 

 Is there a real‐world focus given for 

abstract concepts? 
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Environment 
 Do students have a sense of safety? 

 Is there evidence of good peer relationships? 

 What is the students’ relationship to the 

teacher? 

 Is there a warm, welcoming atmosphere? 

 What are the physical conditions in the 

classroom (management and organization)? 

 Do the students have a sense of ownership is 

the classroom? 

 What are the classroom structures? 

 How are the learning space, furniture and 

students arranged? 

 What is the noise level? 

 Is there accessibility to materials and needed 

items, or space? 

 What is the teacher’s proximity to the 

students during instruction? 

 

 

Learner 
 What is the student’s relationship with 

peers/teacher? 

 What is the student’s learning style and 

area of intelligence? 

 Does the student have a sense of 

belonging? 

 What are the special needs of the student? 

 Does the student accept responsibility for 

his/her learning? 

 What is the health/hygiene of the student 

– physical, emotional well‐being? 

 What is the student’s perception of 

himself/herself as a learner? 

 What is the student’s attitude or 

motivation to learn? 

 Does the student have self‐confidence? 

 Is there a connection between what is 

Purpose/meaning for the student and the 

curriculum? 

 Does the student have the ability to attend 

or focus? 

 Are the student’s basic needs being met‐ 

sleep, food, 
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The Tier 2 Referral Process 
The Tier 2 process can start in the following ways:  

1. Assigned to Tier 2 Academic Intervention by MAP (not meeting proficiency) testing 
scores 

2. Assigned to Tier 2 Behavioral Intervention (CICO) by Med/High Risk Indication on SRSS 
(Social/Emotional) and/or by multiple Planning Room Referrals 

3. Assigned to Tier 2 by Teacher/Administrator/Guidance Counselor referral, TAAP meeting 
process. 

 

Tier 2 Academic Intervention by MAP Testing Scores 
 

 After Fall MAP testing, a small group is identified as needing ELA or Math Intervention to 
become grade level proficient. 

 Tier 2 (EST) Teams will identify these students by analyzing the MAP data and assign 
specific tasks to middle school students for their ELA/Math Intervention class.  High 
School students will have math intervention provided during their study hall period. The 
intervention will occur during Flex Period with the students’ regular math teacher (if 
available).  ELA intervention is provided during freshmen and sophomore Writing 
Academy, in addition to any intervention services that happen during Flex Period. In 
Writing Academy, the teacher collaborates with the student to design a goal planning 
worksheet based on their ELA MAP results. 

 Study Island will be utilized as our primary Intervention strategy for Middle Level 
students.  (See Study Island overview on page ___). 

 

Tier 2 Behavioral Intervention by Behavior Rankings and Planning Room Referrals 
 Check In-Check-Out (CICO) will be our primary Tier 2 Behavior Intervention (see CICO 

description on page 55). 

 During the first week of school, the classroom teachers along with the Tier 2 Team will 

review the previous year’s planning room referral data and also rank students on 

behaviors seen in class.  

 The Tier 2 Team will compile the information and make recommendations for Check In-

Check Out.  
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Tier 2 Intervention by Teacher Recommendation 
 Teacher has concerns about a student that they believe can be addressed through our 

Tier 2 support system.  

 Teacher should contact the students Teacher Advisor (TA) and express their concerns. 

 The TA will then call a Teacher Advisor Action Plan (TAAP) meeting. (See TAAP meeting 

overview on page 41.) 

 At the meeting a Tier 2 Team Representative along with TA will determine if the student 

should be referred to the Tier 2 team, for development of a Tier 2 plan or if issues can 

be addressed through Tier 1 intervention. 

 

Tier 2 Intervention Plan Overview 
Tier 2 Intervention Plans are created by the Tier 2 Team.  Student’s Teacher Advisor must be 

present at the meeting and have full knowledge of the plan.  All plans will be created using the 

Tier 2 MTSS/RTII form and The Assessment and Intervention Resource Map.  Tier 2 plans are 

designed for small groups of students and interventions are chosen from the options presented 

in the Resource Map.  There are guidelines within Tier 2 plans that allow for individual needs to 

be met but through small group interventions.  Example being: Small groups of students will 

need ELA intervention through Study Island, but Study Island is tailored to each individual 

student.  The instructor will be instructing a small group of students on ELA skills but each 

student can have individual needs addressed in addition to any Tier 1 Interventions being 

provided to the entire class.  The same example applies to the CICO program for behavior.  

 

Tier 2 Intervention Plan Components 
 Timing - Tier 2 Plans will run for 9-week time periods with re-evaluation of the plan 

happening every 3 weeks.  At each re-evaluation meeting the plan will be assessed using 

data as evidence of the plan working or not working. Data that could be relevant: 

Planning Room Referrals, Grades, Study Island progress towards benchmarks, etc… 

 

 Interventions - Only interventions taken from the Tier 2 inventory can be part of a Tier 2 

plan.  If there is a need to add a certain intervention the Tier 2 team will add the option 

to the inventory.  It is important to use on research based approved interventions that 

can be tracked by data. 
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Tier 2 Interventions 
 

Intervention Class/Study Island- 
Students in grades 6-8 have an Intervention class built into their schedule.  This class meets 

every other day, ½ of the class should be for ELA skills acceleration while the other ½ of the 

class is for mathematics skills acceleration.  Students in these grades all have an account with 

Study Island set up for them.  Study Island is an online adaptive study aide that is linked to their 

MAP score their My Learning Path.  This program provides students with exercises that are 

tailored to their individual readiness levels.  Students can earn Blue Ribbons for successfully 

complete content areas and as part of the school’s PBIS program for every blue ribbon earned 

the students will receive a “gem” and be entered into the Friday drawing for a gift certificate to 

a local business. 

 

Check-In/Check-Out (CICO)-  
Check-In/ Check-Out (CICO) at NMHS is designed as a Tier 2 Behavioral Intervention. It is 

designed to work within our schools Multi-Tiered System of Support (MTSS). The main focus of 

the CICO program is to create framework in which students with chronic minor behavior issues 

become increasingly aware of their behavior and how the behavior impacts their learning and 

the school environment. The program also creates morning and afternoon routines to help 

begin and end the day on a positive note for the student. It also asks the student to rate their 

own behavior hourly and to check in with the teacher at the end of the class to process how 

their behavior impacted their learning and class that day. At the end of the day the school will 

email home the daily report including teacher comments and scores for the day. 

The CICO program has four main areas of focus: Accountability, Respect for Self, Respect for Others, 

Respect for School. Each main area of focus has four behaviors that we would like each student to use 

consistently within the school environment. The focus areas are aligned to our schools PBIS initiative 

which lists those focus areas as “Marauder Traits” that we would like all of our students to exhibit in the 

school environment on a daily basis. They will be scored 1-4 in each area for each period of the day 

based on meeting the four accepted behaviors in that area. The focus area criteria are described below. 
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CICO Areas of Focus 
Accountability:  

 I was on time for class. 

 I chose a proper seat for class setting myself up for success. 

 I followed all teacher directions. 

 I displayed responsible behavior for class. 

 

Respect for Others: 

 I raised my hand to talk during class. 

 I didn’t distract others from their learning. 

 I used appropriate language for school. 

 I did not interrupt the teacher during instruction. 

 

Respect for School: 

 I worked at my full potential. 

 I worked independently.  

 I used school materials properly. 

 I turned my homework. 

 

Respect for Self: 

 I displayed positive body language. 

 I stayed on task. 

 I accepted feedback. 

 I was prepared for class. (Binder, pen or pencil, paper, book, etc... 
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CICO Levels of Support 
The CICO program has three increasing levels of support: Independent Level (Tier 1), Trust Level 

(Tier 2), and Safety Level (Tier 3). Each level has its own time frame and set of rules that apply 

to address student behavior. The student must meet criteria of each level to move to the next 

level advancing from 3 to 2 to 1, but they do not necessarily have to start at level 3 (Safety 

Level). Below is description of each level and what criteria is in place to determine at which 

level a student will enter the program. 

Safety Level- This is the most restrictive level of CICO.  Students must earn 80% of their daily 

points on the CICO point sheet for five straight days (if the goal is not achieved for a day the 

count restarts at one the next day) and have no further Office Discipline Referrals (ODR’s) to 

move into the Trust Level of CICO. 

Privileges that will be taken away while at the Safety Level: 

1. Students at this level will be supervised at ALL times. 

2. Students are NOT allowed to have personal devices of any kind. If they bring a personal 

device, it will be turned over to an adult and held in the Planning Room until a parent 

can come get it.  

3. Students upon arrival to school will report to assigned classroom upstairs in the middle 

school. They will not be allowed to go to breakfast with their peers. If they need 

breakfast they will be escorted by an adult to the cafeteria to get their food and will 

return upstairs to their assigned classroom. 

4. Students will not eat lunch with their peers. They will eat in the Planning Room upstairs 

and will be escorted to and from the lunch room. 

5. Students will be escorted in the halls for any class breaks to the bathroom, water 

fountain, locker, etc… 

6. Students will have limited computer access, only allowed to use it for class activities 

with adult supervision. 

7. Students are not allowed to go on out of building field trips or PBIS celebrations.  

*If the field trip is for required academic reasons an Administrator can grant approval 

for attendance but could require a parent to accompany the student. 

 

What gets you to Safety Level? 

 Five Office Discipline Referrals in a Quarter. 

 When your behavior negatively affects others or the class.  

 Leaving an area without permission. 

 Destroying Property  

 Any behavior of a bullying and/or harassing nature. 

 EST Referral  
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Trust Level- Trust Level is the restorative level of CICO; it lasts for four weeks if the student 

meets the goals. Students at this level must obtain 85% of their weekly points and have no 

further Office Discipline Referrals. If they do not achieve the 85% goal for the week, or if they 

have an ODR, the student will not get a privilege back on Friday and the Trust Level time frame 

will extend another week. If the student is successful on Friday, they will be able to select one 

of three school privileges they would like restored to their school day. At this level of CICO 

students can be out of the classroom without supervision for breaks, and they can use the 

computer for class and free time. Once all privileges have been earned back, students must 

successfully complete one week with all privileges before moving to the Independent Level. 

Privileges given back to begin the Trust Level: 

1. No adult monitor for classroom breaks. 

2. Computer privileges can be used for class and free time. 

3. Students can go on field trips with a parent accompanying them. 

If referred to Trust Level due to specific referrals from personal device, morning time, or 

lunchtime that will be the last privilege earned back. 

Privileges to be earned back: 

1. Having their personal device at school. 

2. Free morning time with peers. 

3. Lunchtime in the cafeteria with peers. 

What gets you to Trust Level? 

 Successfully completing the Safety Level. 

 Three ODR’s for personal device issues. 

 Three ODR’s from morning free time. 

 Three ODR’s from lunch time. 

 EST Referral  

 

Independent Level- Independent Level is the least restrictive level of CICO and lasts for four 

weeks. At this level, the student will be tasked to prove that they can be independent 

successful learners. They have all privileges in place to start for this level, if the student feels 

they cannot be successful in one of the privilege areas for any given day they should report that 

in the morning check in to Mr. Amell and it will not count against them. It is our goal to have 

the students be accountable for their own behavior and acknowledging a potential issue and 

removing them from that situation. 
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Academic Resource Center (ARC)/Foundation Classes- 
At both the Middle School and High School levels, we have classes in Mathematics and English 

Language Arts for students on Individual Education Plans who have specific learning disabilities 

in the respective content area and are more than two grade levels below their peer group.  In 

many cases, these classes are co-taught by a regular education teacher, certified in the 

particular content area, and a special education teacher.  This is a Tier 2 intervention for 

students that are also eligible for SE services, further exemplifying that interventions and 

accommodations are not synonymous.  Close collaboration between the SE teacher and the 

regular content teacher exists so that students in the ARC/Foundation class may rejoin their 

peer group once their deficit skills have been brought up to a level where they will have a 

better likelihood of success. 

 

Special Education Evaluation- 
After the Special Education Request for Evaluation paperwork is completed, the referral is given 
to the Director of Special Services for analysis, review and approval. If approved, The Director of 
Special Services then assigns a case manager to begin the evaluation process. At this time, the 
60‐day timeline starts for the referral. All testing has to be completed within 60 school days of 
attendance for that student. The Case Manager then conducts educational assessments that 
determine a student’s pattern of strengths and weaknesses (i.e., learning profile) in order to 
consider special education services. An eligibility meeting is then conducted with The 
Evaluation Planning Team to review educational testing and MTSS/RtII data. The student’s 
levels of performance, measurable goals, and support services are proposed. Then the 
Individual Education Plan (IEP) team convenes with parents to recommend and discuss Special 
Education programming and an IEP is developed if the student meets the criteria for an 
educational program. Students who qualify for Special Education services may, nonetheless 
continue to receive general education instruction in all Tiers, in consultation with the Special 
Ed, according to the placement indicated on their IEP. 
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Tier 2 (Targeted)       MTSS/RtII Worksheet 
Date: 

Student(s) in need of Supplemental Instruction/Intervention: 

MTSS/RtII Data Discussion: (Prior to meeting, each teacher reviews 

class data, MAP Scores, Skills Pointer, Program assessments, grades, 
etc…) 

1. Problem ID: What is the problem?  Reading  Mathematics  
Behavior 

 

The Tier 2 Referral is based on the following data: 

 

Targeted Skill Deficit(s): What is the students’ current academic 

performance compared to peers and benchmark for grade level  

and time of year? 

Goal Setting: Based on common area(s) of concern, establish measurable 
goal(s) for the grade level or class: (Map or Skills Pointer Goals) 

What goal is reasonable for the next benchmark assessment? 

 

2. Problem Analysis: Why are students in this grade level or class 

struggling in these areas? 

Hypothesis (Must be educationally relevant and alterable within the 
instructional context) 

The problem is occurring because… 

 

 

How was this hypothesis verified? 

3. Intervention Plan: What will be done to reduce the problem? 

(What strategies are working within the building in other 
classrooms, etc?) What actions will be taken? 
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Explicit description of chosen, evidence‐based, effective strategy: 

 

 

Who will do this? And where will it take place? 
 

 

When will it be done and how often (intensity) and for how long? 
(Keep Record on Implementation Worksheet) 

 

What support is necessary to successfully implement this 

intervention? 
 

4. Response to intervention: Is it working? What will be used to 

monitor the student’s progress toward the established goal? 

(Minimum 2x per month) 

 

When and how will this data be collected and reviewed to determine 
response to instruction/intervention? 

 

Next Meeting Date: 
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What was the response to instruction/intervention? 

What decision will be made? 

 

 

 

Continue? Change? Discontinue Intervention? 

 

Inventory of Targeted Supports: 
See the following pages for tables of supports. 
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Current Group 

Intervention 

Function 

 

 

Referral 

criteria 

Frequency/ 

Intensity of 

Intervention 

Resources 

needed (staff, 

space, $, time) 

Schedule for 

Checking 

Progress 

Effectiveness 

Measured 

(success criteria/ 

goal) 

EXIT Criteria 

Adult att. Peer 

att. 

Work 

avoid 

other 

 

 

CICO 

Student Sheet 

 

X 

   

X 

 

5 ODR’s for 

minors in 1 

Quarter 

 

EST Ref. 

 

Check sheet for 

feedback at end of 

every class 

 

Morning/Afternoon 

check in/out with CICO 

Coordinator 

 

 

Staff Coordinator 

3 Hours Daily 

 

Safety- Daily for 5 

days 

Trust-Weekly for 4 

weeks 

Independent-Weekly 

for 4 weeks 

 

Meeting CICO 

requirements to 

advance in program 

 

Safety 5 days at 80% 

Trust 4 weeks at 85% 

Independent 4 weeks 

at 90% 

 

Lunch Bunch 
X X 

   

EST/504/IEP 

Ref. 

 

Daily 

Odd/Even 

Weekly 

 

 

30 minutes staff time 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

More Engaged 

Allies 

 

 

EST/504/IEP Plan 

Requirements 

 

Social Skills 

Group 

X X 
   

EST/504/IEP 

Ref. 

 

Odd/Even 

Weekly 

 

 

Teacher 

 

Quarterly or 

3 week intervals for 

total of 9 weeks 

 

Increase in positive 

social interactions 

Fewer ODR’s 

 

Teacher Rec. 

EST/504/IEP Plan 

Requirements 

 

Assigned HW 

Club 

(Academic 

Detention) 

 

X 

 
 

 

X 

 
 

 

EST/504/IEP 

Ref. 

 

3:00-4:00pm every 

Tuesday and Thursday 

that school is in session 

 

 

Paid Staff to oversee 

space and track 

attendance 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

EST/504/IEP Plan 

Requirements 

file:///C:/Users/Parkmanr/Desktop/CICO/NMHS%20CICO%20Description/NMHS%20CICO.docx
file:///C:/Users/Parkmanr/Desktop/CICO/NMHS%20CICO%20Description/CICO%20daily%20form.xlsx
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1:1 Tutoring 
X X X X 

 

EST/504/IEP 

Ref. 

 

EST/504/IEP Plan 

Requirements 

 

 

 

 

Tutors 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

EST/504/IEP Plan 

Requirements 

 

Counseling/ 

Mentoring 

 

X 

 

X 

   

EST/504/IEP 

Ref. 

 

Determined by 

Counselor 

 

Counselor 

Budget 

 

EST/504/IEP Plan 

Requirements 

 

Increase in positive 

social interactions/ 

Fewer ODR’s 

 

EST/504/IEP Plan 

Requirements 

 

Skill Center 

Instead of 

Electives 

 

 

X 

  

X 

 

 

 

 

EST/504/IEP 

Ref. 

 

 

EST/504/IEP Plan 

Requirements 

 

 

 

Teacher/IA to run 

Workshop 

 

 

3 week intervals for 3 

recurrences, total of 9 

weeks 

 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

 

EST/504/IEP Plan 

Requirements 

 

 

ARC Program 

 

 

X X X X 
 

EST/504/IEP 

Ref. 

 

EST/504/IEP Plan 

Requirements 

 

 

Teaching Staff 

 

Dedicated Room in 

school 

 

EST/504/IEP Plan 

Requirements 

 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

EST/504/IEP Plan 

Requirements 

 

 

Star Program 

 

X X X X 
 

Guidance or 

EST 

Ref. 

 

Star Program 

Requirements 

 

 

Teaching Staff 

Space in program 

 

Star Program 

Requirements 

 

Higher Grades 

HW Comp increase 

Increased 

Organization 

 

Star Program 

Requirements 

http://www.edline.net/pages/Northfield_Middle_High_School/STAR
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Tier 3 (Intensive)      MTSS/RtII Worksheet        
Date: 

 
Student Name:      Grade:    

 Teacher: 
 

General Description of problem: 
 

 

Supplemental Instruction/Intervention currently in place: 
What interventions at earlier tiers were attempted and which were 

successful and/or unsuccessful? 

 

1. Problem ID: What is the Problem? 
 

Targeted Skill Deficit 

(Academic/Behavioral/SEL) 

Student’s 

Current 

Level of 

Performance 

(Include data 

source & %) 

Peer Level 

of 

Performance 

(Include data 

source & %) 

 

Benchmark/ 

Expected 

Level of 

Performance 

(Include data 

source & %) 

    

    

 

 
 

 
Gap Analysis: 

Gap between Benchmark & Student’s Current Level of Performance: 

Gap between Benchmark & Peer Level of Performance: 
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Gap between Peer Level of Performance and Student’s Current Level of 

Performance: 

 

 
 

 
Goal Setting: Based on common area(s) of concern, establish measurable 

goal(s) for the grade level or class:  
Based on closing the gap(s), establish SMART goal(s) for student: 

 
2. Problem Analysis: Why is the student struggling in the 

identified target skill area(s)? 
 

Hypothesis 1: 
The problem is occurring because… 

 

 

If the following occurred, then the problem would be reduced – 

 

 

Relevant data that validates this hypothesis: 

 

 

 

 
 

 
 

 
Hypothesis 2: 
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The problem is occurring because… 

 

 

If the following occurred, then the problem would be reduced – 

 

 

Relevant data that validates this hypothesis: 

 

 

 

 

 
 

 
 

3. Intervention Plan: What will be done to reduce the problem? 
(What strategies are working within the building in other 

classrooms, etc?) What actions will be taken? 
Explicit description of chosen, evidence‐based, effective strategy: 

 

Who will do this? And where will it take place? 

 

When will it be done and how often (intensity) and for how long? 

(Keep Record on Implementation Worksheet) 
 

What support is necessary to successfully implement this 
intervention? 

 

 

 
4. Response to intervention: Is it working? What will be used to 

monitor the student’s progress toward the established goal? 
(Minimum Once per Week) 
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When and how will this data be collected and reviewed to determine 
response to instruction/intervention? 

 

 

 
 

 
 

 
 

 
 

What was the Response to Instruction/Intervention?  
 Positive  Questionable  Poor 

 
If POSITIVE: 

What was the response to instruction/intervention? 

What decision will be made? 

 

 

Continue? Change? Discontinue Intervention? 

 

 Continue with 

current instructional 

support(s) 

 

Comments: 

 Adjust goal upward 

 

To: 

 

Comments: 

 Fade Support(s) 

 

 

 

Comments: 

 

If QUESTIONABLE, was intervention/instruction implemented with fidelity 
as planned?  
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 Yes  No 

 

If NO what strategies will be utilized to increase fidelity of 

implementation? 

 

  

IF YES, should intensity of intervention be increased?  
 Yes  No 

Comments: 

 

 
 

 
 

 
 

 
If POOR, was intervention/instruction implemented with fidelity as planned? 

 Yes  No 
 

If NO what strategies will be utilized to increase fidelity of 

implementation? 

 

  

IF YES, Points to Consider: 

Was instruction/intervention aligned with the verified 

hypothesis? 

 

Are there other hypotheses to consider? 
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Was the problem identified correctly? 

 
 

Comments/Actions: 
 

 
 

 

 

 

 

Next meeting date to review data: 
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MTSS/RtII Team ROLES AND RESPONSIBILITIES 

Classroom Teachers 

 

Instructional Coach Speech Language 

Pathologist 

 Keep ongoing 

progress monitoring 

notes in a MTSS folder 

(MAP, curriculum 

assessments, work 

samples, anecdotal 

notes) to be filed in 

cumulative folder at the 

end of each school year 

or if transferring or 

withdrawing 

 

 Attend MTSS Team 

meetings to collaborate 

on & monitor students 

who are struggling 

 

 Implement 

interventions designed 

by MTSS Team for 

students in Tier 2 & 3 

 

 Deliver instructional 

interventions with 

fidelity 

 Attend MTSS Team 

meetings and /or serve 

as MTSS Team 

facilitators, as needed 

 

 Train teachers in 

interventions, progress 

monitoring, 

differentiated 

instruction 

 

 Model Tier 2 & 3 

interventions for 

teachers. Keep progress 

monitoring notes & 

anecdotal notes of 

interventions 

implemented 

 

 Assist in screening 

implementation 

 

 Collect school‐wide 

data for 

team to use in 

determining at risk 

students 

 Attend MTSS Team 

meetings 

 

 Train teachers in 

interventions, progress 

monitoring, differentiated 

instruction 

 

 Model Tier 2 & 3 

interventions for teachers. 

Keep progress 

monitoring notes & 

anecdotal 

notes of interventions 

implemented 

 

 Assist in screening 

implementation 
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Special Education 

Teacher 

Behavioral Specialist,  

OT/PT, Social Worker 

Community Agency 

Representative 

 Coordinate 

interventions with 

general education 

teacher’s content 

instruction. 

 

 Consult with 

MTSS/RTII Team 

regarding Tier 3 

interventions. 

 

 Incorporate 

MTSS/RTII data when 

making eligibility 

decisions. 

 Consult with 

MTSS/RTII Team to 

design appropriate 

intervention as needed. 

 

 Collect data for 

decision‐making as 

needed. 

 

 Provide staff 

trainings when 

appropriate. 

 Attend MTSS/RTII team 

meetings when 

necessary/requested. 

 

 Conduct social‐

developmental history 

interviews and share with 

MTSS/RTII team. 
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ICEL – What are we going to review, 
interview, observe & test? 
1. Instruction – 

 Permanent products, (e.g. written pieces, tests, worksheets, projects) 

 Teachers’ thoughts about their use of effective teaching and evaluation 
practices (e.g. checklists, rubrics, etc.) 

 Effective teaching strategies/practices, teacher expectations, antecedent 
conditions, consequences 

 Classroom environment scales, checklists and questionnaires; Student 
opinions about instruction and teacher 

 
2. Curriculum – 

 Permanent products (e.g. books, worksheets, materials, curriculum 
guides, scope and sequence) 

 Teacher & relevant personnel regarding philosophy (e.g. generative vs. 

supplative), district implementation guidelines and expectations 
 Classroom work, alignment of assignments with goals and objectives 

(materials to 
curriculum/standards); Alignment of teacher talk to curriculum 

 Level of assignment and curriculum material difficulty; Opportunity to 
learn; A student’s opinion about what is taught 

 
3. Environment – 

 School rules and policies 
 Ask relevant personnel, students & parents about behavior management 

plans, class rules, class routines, home rules and expectations, etc. 
 Students, peers, and instruction; Interactions and casual relationships; 

Distractions and health/safety violations 
 Classroom environment scales, checklists and questionnaires; Student 

opinions about instruction, peers, and teacher (s) 

 
4. Learner ‐ 

 District records, health records, error analysis 
 Records for – 

 Educational history 
 Onset & duration of problem 

 Teacher perception of the problem(s) 
 Pattern(s) of behavior 

 Relevant personnel, parents, peers, & students (What they think they are 

supposed to do; how do they perceive the problem?) 
 Target Behaviors – dimensions and nature of the problem 

 Student performance; did the discrepancy between setting demands 
(instruction, curriculum, environment) and student performance  
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Online Resources: 
 

Behavior: 
 A Positive Behavioral Development Strategy for Students with Autism or 

Behavioral Predispositions 
http://www.redandgreenchoices.com/ 

 A Model PBS Program: www.modelprogram.com 
 Behavior Advisor: www.behavioradvisor.com 

 Center for Effective Collaboration and Practice (Ideas That Work): 
http://cecp.air.org/fba/ 

 Florida’s Positive Behavior Support Project: http://flpbs.fmhi.usf.edu 
 National Association of School Psychologists Advocacy: 

http://www.nasponline.org/advocacy/pbs_resources.aspx 

 Utah State Office of Education: LRBI Resources 
http://www.usu.edu/teachall/text/behavior/LRBI.htm 

 
ELL: 

 Center on Instruction: http://centerforinstruction.org 
 Colorin! Colorado: www.colorin.colorado.org 

 Everything ESL: www.everthingesl.net/ 
 The National Center for Culturally Responsive Educational Systems: 

http://www.nccrest.org/ 
 RtI Network: www.rtinetwork.org/Learn/Diversity/ar/EnglishLanguage 

 
Language Arts: 

 Brainpop: www.brainpop.com 
 Center on Instruction: http://centerforinstruction.org 

 Florida Center for Reading Research (FCRR): www.fcrr.org 

 International Reading Association: http://www.readwritethink.org 
 Intervention Central: www.interventioncentral.org 

 Just Read Florida: www.justreadflorida.org 
 Oregon Reading First Center: http://oregonreadingfirst.uoregon.edu 

 Reading Rockets: www.readingrockets.org 
 Spelling City: www.spellingcity.com 

 What Works Clearing House: http://ies.ed.gov 
 

Mathematics: 

 A Plus Math: www.aplusmath.com 

 Brainpop: www.brainpop.com 

 Center on Instruction: http://centerforinstruction.org 
 Cool Math 4 Kids: www.coolmath4kids.com 

 Math Recovery: http://www.mathrecovery.org/ 
 RtI Tools: http://www.rtitools.com/Mathematics/ 
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Progress Monitoring: 
 CBM for Early Literacy: 

http://terpconnect.umd.edu./~dlspeece/cbmreading/examinermat/index.ht
ml 

 CBM Now: www.cbmnow.com 
 National Center on Student Progress Monitoring (Ideas That Work): 

www.studentprogress.org/weblibrary.asp 
 Research Institute on Progress Monitoring (Ideas That Work): 

www.progressmonitoring.com 
 

RtI‐General Information: 

 Center on Instruction: http://centerforinstruction.org 
 Florida Association of School Psychologists: www.fasp.org 

 Florida Response to Intervention: http://www.florida‐rti.org 

 Idea Partnership: www.ideapartnership.org (go to RtI link on the right‐
hand side) 

 IDEA 2004: http://idea.ed.gov 
 National Association of State Directors of Special Education: 

www.nasdse.org 
 National RtI: www.rti4success.org 

 Problem Solving/ Response to Intervention Florida: 
www.floridarti.usf/edu/index.html 

 RtI Network: www.rtinetwork.org 
 RtI Wire: www.jimwrightonline.com/php/rti/rti_wire.php 

 Student Support Services Project: 

http://www.sss.usf.edu/resources/topic/ps_rti/index.html 
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Glossary of Terms 

Aim Line/Goal Line-Line on a graph connecting the intersection of the student’s initial performance level and 
date of that initial performance level to the intersection of the student’s year‐end goal and the date of that year‐
end goal; represents expected rate of student progress over time. 
Assessment-See also “universal screening” and “diagnostic testing” Measurement of student growth; 
assessment tool choice is dependent on the purpose and use of measurement results 
Baseline-A specific value that serves as a comparison or control; the measure of student skill demonstration at 
the onset of instruction against which progress is compared over time. 
Benchmarks-Criteria used to decide whether or not an individual child at an age or grade is performing above or 
below typical peers; can be determined in relation to local norms, national norms, and predictive value. 
Core Curriculum-Course of study deemed critical and usually made mandatory for all students of a school or 
school system, as mandated by federal education statute, core curricula must represent scientifically‐based 
practice. 
Core Instruction-Instruction given within the core curriculum 

Curriculum Based Measurement (CBM)-Tools (standardized) for measuring student competency and 
progress toward an established goal over time 

DAR-Diagnostic Assessment of Reading 
Data Points-Points on a graph representing achievement or behavior relative to a specific assessment at a 
specific time 

Diagnostic Testing-See also ”universal screening” and “progress monitoring” Test done after universal 
screening and used to help develop or support a hypothesis regarding student learning. 
Discrepancy-Difference between two measures. 
ERDA-Early Reading Diagnostic Assessment. 
Evidence‐Based Intervention-Educational practice (intervention) supported by relevant scientific research 
studies 
Fidelity-Consistent and accurate. 
Fidelity of Implementation-Consistent and accurate implementation of an intervention, program, or curriculum 
according to research findings and/or developers’ specifications as stated in a plan. 
Gap Analysis-Review of data comparing present performance to expected performance. 
Hypothesis-A proposition, or set of propositions, set forth as an explanation for the occurrence of some 
specified group of phenomena. 
IDEA 2004 The Individuals with Disabilities Education Act; a law ensuring services to children with disabilities 
throughout the nation. Governs how states and public agencies provide early intervention, special education and 
related services. 
IDEIA-The Individuals with Disabilities Education Improvement Act; the nation's special education law; IDEIA 
provides federal funding to help states and local communities provide special education opportunities for 
approximately six million students with varying degrees of disability 

IEP-Individualized Education Program; mandated by IDEA/IDEIA and developed to ensure education programming 
meets the unique educational needs of a student, who may  a disability, as defined by federal regulations. 
Integrity-See fidelity ‐ One of the common aspects of fidelity that include adherence, exposure, program 
differentiation, student responsiveness, and quality of delivery. 
Intensive Intervention (Tier 3)-Academic and/or behavioral interventions characterized by increased length, 
frequency, and duration of implementation for students who struggle significantly; often associated with the 
narrowest tier of an MTSS/RtII tiered model; also referred to as tertiary interventions. 
Intervention-The act of coming between or preventing failure. Instruction provided above and beyond regular 
(core) classroom instruction. 
IR: Individualized Reading Inventory – a generic description of many test used to determine the independent, 
instructional, and frustration levels of readers as well as forming a diagnostic analysis of reading performance 
Learning Rate-Average progress over a period of time, e.g. one‐year’s growth in one year’s time. 
Modification-Alterations that change, lower, or reduce learning expectations; can increase a gap between the 
achievement of students with disabilities and expectations for proficiency at a particular grade level. 
PAL-Process Assessment of the Learner. 
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Positive Behavior Support (PBS) 

Evidence‐based practices embedded in a school’s curriculum/culture/expectation/norms that have a prevention 
focus; teaching, practice and demonstration of pro‐social behaviors. 
Probe-See also “progress monitoring” and “curriculum based measurement (CBM)” A type of curriculum 
based measurement used to show growth over time as a progress monitoring tool. 
Progress Monitoring- See also “diagnostic testing” and “universal screening” A set of assessment 
procedures for determining the extent to which students are benefiting from classroom instruction and for 
monitoring effectiveness of curriculum 

Remediation-The act or process of correcting a fault or deficiency usually through the slowing down the delivery. 
Remediation assumes appropriate strategies matched to student learning have previously been used. 
Research‐Based Intervention-See scientifically‐based instruction/interventions 

Scientifically‐Based Instruction/Interventions-Instruction or interventions that meet the criteria of SBR 

Scientifically‐Based Research (SBR)-Education related research that meets the following criteria: analyzes 
and presents the impact of effective methodology/teaching/programs on the achievement of students; includes a 
large number of participants within the study (n); includes both study and control groups; applies a rigorous peer 
review process; and is replicable or includes replication studies to validate results. 
SEL-Social Emotional Learning 

Standard Treatment Protocol Intervention-Use of the same empirically validated intervention for all 
students with similar academic or behavioral needs facilitating quality control 
Strategic/Targeted Interventions (Tier 2)-Interventions chosen in relation to student data and among those 
that have been documented through education research to be effective with like students under like 

circumstances. 
Strategic Interventions Specific to Needs-Interventions (usually tier 2) chosen in relation to student data 
and from those that have been documented through sound research to be effective with like students under like 
circumstances. 
Tertiary Levels of Intervention-See also “Intensive Intervention” The most aggressive intervention 
associated to the narrowest tier/group of students; often individualized; must be different from primary 

(tier1) and secondary (tier2) interventions; these interventions relate directly to an area of need. 
Trend Line-See also aim/goal line A line on a graph connecting data points that indicate student performance 
on a like skill over time; compared against aim/goal line to determine the response to intervention 

Universal Screening-Usually conducted as a first stage within a screening process; used to identify or predict 
students who may be at‐risk for poor learning outcomes; typically, brief and conducted with all students at a grade 
level; followed by additional testing or short‐term progress monitoring to corroborate students’ risk stats 
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FAQs 

 What is MTSS/RtII? 

Response to Instruction and Intervention is a general education initiative aimed at improving student achievement 
and helping more students to experience success in the general education classroom. It uses a problem‐solving 
framework to identify and address academic and behavioral difficulties using scientific, research‐based instruction. 

 

 Why can’t we use the old system anymore? 

MTSS/RtII is an education initiative that has been written into special education law (IDEA 2004) – in other words, 
we are legally required to comply with the framework of MTSS/RtII. More importantly, evidence based research 
has shown that MTSS/RtII is a more effective way of addressing student needs and increasing student 
achievement. If done correctly, the end result will be greater student success with fewer students requiring 
Exceptional Student Education (ESE) services. 

 

 Who is responsible for implementing MTSS/RtII? 

EVERYONE! The school is responsible for establishing a core curriculum (Tier I) wherein at least 80% of students are 
successful. Within their own classrooms, teachers will also need to implement student‐specific interventions for 
those identified as higher‐risk. Each school should establish an RtII Team that will work collaboratively to assess, 
monitor, and provide appropriate interventions for all students. 

 

 What if 80% of students in a classroom or the school as a whole are not successful? 

This would suggest that it is time for a systems change – in other words, looking at the “whole” rather than at 
individual students. When MTSS/RtII is used correctly, 80%‐90% of students within the system are successful in 
Tier I (core curriculum). If this is not the case, the MTSS/RtII team needs to look at a systems change for Tier 1, 
instead of targeting individual students. A systems change will look different from school to school. It may involve 
revising or supplementing the core curriculum, modifying the master schedule, or implementing a school‐wide 
behavior support program. The MTSS/RtII team can help identify and address areas of need. 

 

 Do I have to do MTSS/RtII on every student all year long? 

Yes, MTSS/RtII is a process used to help ALL students to succeed. However, if 80% of your students are progressing 
on grade level in each subject area, then a teacher should only be targeting those struggling students using Tier 2 
or Tier 3 interventions. 

 

 Who is responsible for EST? 

EST team members may vary from school site to school site, but the school counselor & EST coordinator should 
definitely be on each team. The EST team only gets involved when students are determined to need Tier 2 
intervention by the MTSS/RtII team & is not progressing at an acceptable rate. 

 

 How do I document my Tier 1, 2, & 3 interventions? 

A plan needs to be created first to address the needs of the whole class (Tier 1), small group (Tier 2) or individual 
student (Tier 3). Then, the intervention should be documented on a “MTSS Tier 1, 2, or 3 Intervention Form or 
Worksheet” & monitored for progress using data analysis. 
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 How do I document behavior on a student for MTSS/RtII purposes? Tier 1? Tier 2? Tier 3? 

Tier 1 & 2 behavior is usually monitored school‐wide, with interventions being implemented & tracked as 
necessary. In the typical classroom, most teachers will be responsible for documenting 
& tracking individual students, based on their needs. The behavior specialist for each school will work with the 
teacher to set up a chart or graph used to track behavior. 

 

 What is the difference between intervention, remediation and accommodations? 

It is extremely critical to differentiate between interventions, accommodations, and modifications within the 
school setting.  
Interventions are research‐based strategies designed to supplement but not replace core instruction in 
classrooms. The goal of implementing interventions is to close the gap between the students’ current levels of 
performance and grade‐level expectations. 
Accommodations are changes that can be made in the way students access information and/or demonstrate 
performance.  
Modifications are adjustments to the student curriculum expectations. The goal of implementing interventions is 
to close the gap between the students’ current levels of performance and grade‐level expectations. 

 

 What is a gap analysis & why do we need to do it? 

A gap analysis determines the severity of the gap between the student’s current performance level and that of 
his/her peers, in addition to the benchmarks. This analysis is not necessary for all students going through the 
MTSS/RtII process, and should be calculated by trained individuals on the MTSS/RtII team. A gap analysis will help 
determine if the level of support is adequate in duration, intensity, and therefore, appropriate for students who 
are not making progress. 

 

 When do I refer a student to EST? 

When you have formally implement a Tier 1 intervention for at least 6‐9 weeks each & the student is still not 
progressing at a rate to be able to catch up with his/her peers. Another scenario to consider would be if the 
interventions are working, but are so labor intensive that they can’t possibly be maintained in a regular classroom 
environment.  A TAAP meeting would be held to determine if referral to the EST team is necessary or if another 
Tier 1 interventions would be more appropriate. 

 

 How can we decide at which Tier to intervene? 

After a review of the assessment data, the teacher can decide the level of support needed. If the majority (80%) of 
the class is not successfully learning, then the teacher will need to intervene on a Tier 1 level. If only a small group 
is struggling, the teacher will provide Tier 2 intervention support for that group to target the needed skills. If there 
is a significant gap between an individual student’s performance and the benchmark and/or peer group 
performance, then the teacher will need to provide intensive Tier 3 support. 

 

 Where do we find evidence‐based interventions to use for specific students? 

Each school should develop an Inventory of Supports for each tier that lists the district approved curriculum 

resources, computer programs and online resources. The important thing to remember is whether the 

interventions are working. 
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 Who should be on our MTSS/RtII team? 

This will vary by school, but a good recommendation is to select individuals with varied backgrounds and areas of 

expertise that can take a global approach to the problem‐solving model. MTSS/RtII teams should include a school 

administrator, and might also consist of a reading coach, school counselor, and/or curriculum coordinator. 

Although behavior specialists, speech pathologists and school psychologists are not permitted to work directly with 

non‐SE students, they can certainly be used for consultation and to assist the team in developing interventions. 

Regardless of who is chosen for the MTSS/RtII team, the parent(s) and the classroom teacher(s) should always be 

included. 

 

 Is the RtII team the same as the Educational Support Team (EST)? 

No. The MTSS/RtII team is in place primarily to ensure that MTSS/RtII is implemented correctly and to assist with 
interventions and progress monitoring for students in Tiers II and III. The EST becomes involved when a student 
has been through all three tiers or his/her gap is so large that the teacher decides to go right to Tier 3 intervention 
and the MTSS/RtII team has determined that he/she is still not making the necessary gains. The Student Services 
Team may determine that further assessment and information is needed. 

 

 Are all of those forms really necessary? Who should be filling them out? 

The forms are designed to capture crucial and relevant information pertaining to the individual student’s 
background, skills, knowledge, and behavior. It is necessary not only to identify specific areas of weakness but to 
also consider factors that may be contributing to these deficits. 
Completing the forms should be a collaborative effort from the classroom teacher and members of the MTSS/RtII 
team. The forms should be regarded as a means of data collection and analysis rather than “required paperwork.” 

 

 How do we access the forms, the MTSS/RtII manual and any other important resources? 

The MTSS/RtII Manual & all forms are located on the Commons drive and are accessible through our school’s 
Edline site. 

 

 Do students with IEPs need to go through the MTSS/RtII process? 

Yes, IEPs list accommodations, not interventions. Academic goals are set in IEPs, but no documented plan of what 

interventions to implement is on the IEP. Teachers may use the academic goals set, but will need to develop an 

intervention plan of how the child will reach their academic goals by the end of the year. MTSS/RtII is designed to 

provide assistance to students who need additional help and support regardless of their status. Intervention 

services may not replace SE accommodations but may complement any SE services a student currently receives.

 


